The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

The Use of Hybrid Learning Among Educational Instructors:
A Focus on the Logistic Studies in Egypt

Dr. Aisha Tarek Noour
Assistant Professor- Marketing and International Business Department
College of Management and Technology (Alexandria Branch) The
Arab Academy for Science, Technology and Maritime
Transport (AAST&MT)
Egypt, Alexandria, Miami

Abstract

Hybrid Learning (HL) is proving to be an effective
pedagogical tool in many areas of business and management
education, but there remains a number of barriers to overcome
before its implementation. This paper seeks to analyse the views
of lecturers towards HL according to Self-Determination Theory
(SDT), and identifies the motivations for using HL in Logistics
Education (LE) in an Egyptian higher education establishment.
SDT is approached from a different perspective and the
relationship between Intrinsic Motivation (IM), EXxtrinsic
Motivation (EM) and Amotivation (AM) is analysed and related
to the motivations of the integrated learning method. The case
study methodology comprises of a series of interviews with
lecturers employed at four Colleges of International Transport
and Logistics (CITLs), the Arab Academy for Science,
Technology & Maritime Transport (AAST&MT) located in
Egypt. Respondents were drawn from seven branches in Greater
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Cairo (Sheraton, Dokki and Smart Village Branches), Aswan (El-
Wadi EI-Gedid), Alexandria, Martouh (Al-Amein) and Port Said.
A structured face-to-face interview was undertaken with 43
interviewees across all faculty positions: Professors, Associate
Professors, Assistant Professors, Teaching Assistants and
Graduate Teaching Assistants. The findings were based on
“Content Analysis” of the interview transcripts and use of the
Nvivo'® software programme. The relationship between IM, EM
and AM is explored further, along with an analysis of the
motivational variations within different faculty positions. The
research contributes to the application of SDT within the field of
HL through an analysis of the views of lecturers towards the
motivations that HL offers to logistics educators in Egypt. This
study suggests that the CITLs at AAST&MT should pay more
attention to IM, EM and AM in the work environment. The
variation in responses from different levels of the faculty
indicates a need for AAST&MT to provide the staff with
development opportunities in order to successfully integrate
learning method into their LE programmes.

Keywords: Self-Determination Theory, Intrinsic Motivation,
Extrinsic Motivation, Amotivation, and Integrated Learning.
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1. Introduction

Nowadays, the advanced development of Information
Communication and Technology (ICT) has been accompanied by
a significant increase of the number of integrated e-learning
course offerings available for instructors’ and learners’
motivation in Higher Education (HE). Past educational literature
has examined instructors’ and learners’ behaviors that might be
effective in promoting virtual learning through the use of
motivation. The theory of motivation has been considerably
considered, and various theories have been proposed to explain
its nature (Kamberi, 2025). Motivation plays a role in the
computer-generated learning environment. Other terminologies
for Hybrid Learning (HL) include distributed learning, open, and
flexible learning, “mixed mode method learning” (Brunner,
2007), “blended learning, Blended e-Learning, web-enhanced
classes and technology-enhanced education” (Muirhead, 2005),
and integrated e-learning (Verkroost et al., 2008). The term
Blended Learning (BL) and HL are more interchangeable, as they
have been used in different research fields more than the term
mixed method learning.

Virtual learning environment (VLE) has great potential in
motivating instructors in multiple learning environment contexts.
In the education sector, instructors and learners generally
encounter numerous challenges in pure VLE, such as a sense of
isolation, lack of engagement, poor retention, and low success
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rates (Dumford & Miller 2018; Ferri et al., 2020; Frei-Landau et
al., 2022). Furthermore, Lim (2004) pointed out, motivation has
been a critical factor that affects learning environment. Qin and
his colleagues (2023, p.5343) defined motivation, as “It is a
cornerstone psychological construct in the realm of educational
research, wielding a profound impact on learning and academic
achievement”. On the other hand, Jones & Issroff (2005) stated
that virtual learning has not received commensurate attention
regarding of motivation. Motivation should be taken seriously in
the HL environment. Bended Learning initiatives is part of these
innovations, but its uptake, especially in developing world faces
challenges for it to be an effective innovation in teaching and
learning (Kintu et al., 2017, p.1).

The concept of one-size fits all for the creation of
resources will not essentially work, as people have different
perceptions toward virtual learning, such as e-Learning and HL
methods (Wall & Ahmed, 2008). However, Mclsaac and his
colleague (1996) confirmed that the virtual computer-mediated
tools have a faster widespread form in the educational
environment context. During the 21* century, technology media
tools have added to the learning process the pedagogical style
that provides the instructors with a unique way to present their
work teaching materials. In adapting HL, instructors must
consider the strategies and methods of virtual instruction, which
is called e-pedagogy (Alebaikan & Troudi, 2010), especially due
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to the COVID™ pandemic. As mentioned by Cheng (2025) that
the COVID™ outbreak has faster the push for mixed education in
universities and schools worldwide, particularly the teaching
modes and the role of virtual teaching in the post-pandemic era.
In the education sector, university instructors as key figures of
higher education organizations are vital in enhancing the standard
of teaching and academic research, as well as, fulfilling the social
role of universities (Jankelova et al., 2025).

In the developing countries, HL is rapidly growing in
Higher Education (HE); the study of HL method has recently
grown in interest for researchers, especially during COVID™.
Fan and his colleagues (2024) have stated that one-third of
learners in Australian public universities undertook a significant
portion of their studies through virtual or blended delivery,
experiencing a 37.1% increase in enrolment in these modes over
the past 6 years. Inthe VLE, instructors’ motivation has recently
received more attention in Egypt. Instructors and learners need to
be self-motivated for the successful adaptation of the virtual
learning (Ghenghesh, 2013).

In recent years, Self Determination Theory (SDT) has
emerged as among the most applied theoretical framework of
human motivation in psychology (Ryan et al.,, 2022). SDT
attempts to articulate the basic, vital nature of human beings— of
how that nature expresses itself, what is required to sustain
energy and motivation, and how that vital energy is depleted
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(Ryan & Deci, 2017, p.24). SDT is powered by diverse kinds of
motivation, such as intrinsic and extrinsic motivations.
Additionally, SDT describes a continuum for motivation that
involves Amotivation (AM), four types of Extrinsic Motivation
(EM), and Intrinsic Motivation (IM) (Ryan & Deci, 2020; Wang,
2021), as shown in Figure 1.

Figurel- Self Determination Theory’s Taxonomy of
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Source: Adopted from Ryan & Deci (2020), Wang & Wind (2020),
Wang (2021), and Wang et al. (2024, p.2)

SDT also reflects motivation as a multidimensional
concept that also varies in terms of quality (Paumier & Chanal,

2023). SDT was fruitfully applied in multi-domains, for example,
counseling, education, healthcare, and sports (Turban et al.,
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2007). However, several studies have classified SDT into three
sub-theories: Cognitive Evaluation Theory (CET), Organismic
Integration Theory (OIT) and Causality Orientation Theory
(COT) (Vansteenkiste et al., 2010a,b; Volkening et al., 2010;
Wininger, 2007).

These three sub-theories are the most familiar sub-theories
of the SDT that have been used in multiple research domains.
However, Deci and Ryan (1985), and Vansteenkiste et al.
(2010b) have pointed out that the SDT has been elaborated into
two main sub-theories of SDT: CET and OIT. Later, other
studies have added more sub-theories of SDT: Goal Content
Theory (GCT); Basic Needs Theory (BNT) (Vansteenkiste et al.,
2010a,b; Lim, 2004; Reeve, 2012); and Relationship Motivation
Theory (RMT) (Deci & Ryan, 2014; Ryan & Deci, 2017;
Standage & Emm, 2014).

The underlying fundamentals in SDT are Intrinsic
Motivation (IM), Extrinsic Motivation (EM) and Amotivation
(AM) and a set of three universal Basic Psychological Human
Innate Needs (BPHINSs) that underdetermine motivation, which
are autonomy, structure and involvement. In the HL
environment, instructors are considering intrinsic and/or extrinsic
motivation, which are essential for ensuring the success
throughout their teaching environment. Instructors who are self-
determined are intrinsically motivated in their teaching
environment, and are more willing to encourage learners’
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autonomy and this in turn leads to greater IM amongst learners
(Pelletier et al., 2002). From the instructors’ perspective, IM
could be more beneficial than EM, but it depends on the nature of
the situation. For example, instructors who are extrinsically
motivated may prefer some kind of tangible rewards, as higher
position, wages and incentives, while instructors who are
intrinsically motivated may prefer some kind of intangible
rewards such as love, pleasure and the happiness of teaching, the
sake of knowledge, and positive feeling about themselves. The
high degrees of IM do not necessarily mean that EM is low
(Buckworth et al., 2007).

The study investigated the motivations of HL context using
the SDT framework of motivation, which was first established by
Deci and Ryan in 1985. SDT was exponentially increased in
creating a need to examine instructors’ teaching motivation
according to the motivations of HL. Much of this research also
focused on instructors’ motivation in Logistics Education (LE)
using the HL method. There is no available research on the
motivations of HL in Logistics studies. Therefore, the research
has examined the process by which the acceptance of HL on
specific teaching behavior could influence instructors’ motivation
in Logistics studies.

2. Literature Review
2.1 Self-Determination Theory’s Sub-theories
Self Determination Theory (SDT) has been divided into six sub-
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theories, comprising the SDT’s formal framework (Nayavich,
2012; Reeve, 2012). Deci and Ryan’s (1985) six sub-types of the
SDT model which are: (1) Cognitive Evaluation Theory; (2);
Organismic Integration Theory; (3) Basic Needs Theory; (4)
Causality Orientation Theory; (5) Goal Content Theory; and (6)
Relationship Motivation Theory. Table 1 demonstrates a brief
summary of only these six sub-theories of SDT.
Table 1: Sub-Theories and Brief Explanations

Sub-Theory Components Brief Explanation
1. Cognitive .
Evaluati%nl v IM and the effects of IM is successful when people feel competent
social contexts. and self-determined.
Theory(CET)
2. Organismic -
. EM and behavioral i . . .
Integration Theory EM will be successful if it can be internalized.
outcomes.
(oIT)
N Causality Causality orientation:
Orientations Theory y " People have different perspectives and orient
CcoT autonomy, control, their behavior in different ways
( ) and AM. ys.
4. Basi Psychological needs
. asic y . 9 . If the need for autonomy, competence, and
Psychological Needs and their relation to . S
. relatedness are fulfilled there are positive
Theory (BPNT) health and well-being. .
outcomes or the opposite.
5. Goal Intrinsic and extrinsic The different impact that certain goals have
Contents Theory goal orientation. on well-being and satisfaction. This can create
(GCT) conflicts between intrinsic and extrinsic.
The relationship It focuses with other relationships that some
6. Relationship between autonomy amount of interactions is not only desirable
Motivation Theory and involvement of for the most individuals; however, it is
(RMT) basic human innate essential for human adjustment and well
needs. being.

Source: Nayavich (2012, p. 24)
The following sections 2.1.1 - 2.1.6 will describe the explanation
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the six sub-theories of SDT.
2.1.1 Cognitive Evaluation Theory (CET)

Cognitive Evaluation Theory (CET) is the first sub-theory
of the SDT. Deci (1975) and Ryan (1982) pointed out that CET
Is the early work of SDT. CET refers to the theory of organic
and dialectic development of individual behaviour (V6lkening et
al., 2010). This sub-theory was established based on empirical
results about the effects of external factors (reward and feedback)
on IM (Huyen, 2020). Ryan et al. (2009, p.110) have classified
the CET sub-theory of motivation as:

“CET outlines a social psychology of intrinsic motivation,
because it specifies how social inputs affect intrinsic motivation
and the processes and outcomes associated with it”.

CET has referred to one SDT of motivation; it displays the
IM type of SDT. Correspondingly, Ryan & Deci (2000a, p.58)
revealed that CET is to “specify the factors in social contexts that
produce variability in intrinsic motivation”. In addition, CET
proposed that autonomy and structure are considered essential
parts for IM (Dyrlund & Wininger, 2006; Ryan et al., 2009).
CET provides that the fundamental needs for competence and
autonomy are key factors that distinguish IM and EM: feeling
capable of doing the task, and feeling like one is willingly doing
it for personal reasons (Alberts et al., 2024). Dyrlund &
Wininger (2006), and Ryan & Deci (2000a,b), have added
involvement to a relationship with IM, as complementary to
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autonomy and structure. Figure 2 summarizes the three
proposition of CET of SDT (Boal & Cummings, 1981)
Figure 2- Propositions of Cognitive Evaluation Theory

Locus of Causality
PROPOSITION
1 (Internal/External) and Sel jetermination

Intrinsically Motivated

Task Behavior

Source: Boal & Cummings (1981)

From the IM point of view, individuals are considered to be
autonomous in the terms of accomplishing an activity, not because
of external pressure or control, and structure refers to activity,
which offers optimal challenges and appropriate feedback (Dyrlund
& Wininger, 2006). Rienties et al. (2009) stated that basic needs
are important to enhance and maintain and for the occurrence of IM
as an SDT factor. Furthermore, it is necessary for IM to be
maintained by autonomy and competence, as it exists between the
individual and activities accomplishment (Ryan et al., 20009;

YoYo gl g GOl daall e (bl alal)
1A



The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Vansteenkiste et al., 2010a, b). CET shows that every reward has
two components: “first, controlling refers to the change in the
perceived locus of control; and second, informational refers to
individuals with information about their effectiveness at the
rewarded activity and thereby determines their feelings of
competence and self-determination” (Elding, 2005, p.53).

The first systematic and experimental studies of CET were
reported in the early 1970s (Kruglanski et al., 1971). Therefore,
since the 1970s and 1980s, there has been expansive research on
CET that underlines the IM concept (Gagné & Deci, 2005).
More than one hundred empirical research studies have been
done on the rewards of IM. In addition, multi-meta analytic
research has highlighted these results (Tang & Hall, 1995; Tang
& Byrne, 2007). Furthermore, Deci et al. (1999) pointed out that
the researchers have conducted 128 lab experiments to
investigate the effects of various types of rewards on IM.
Rienties et al. (2009) stated that social and environmental factors
play a significant role in defining what facilitates and hinders IM.

CET is a dynamic interplay between external rewards and
individual activities of interest, pleasure and enjoyment (Deci,
1975). Moreover, Amabile et al. (1976) and Amabile (1985)
argued that CET refers to external events, such as tangible
rewards and deadlines. In the educational literature, Deci &
Ryan (1980; 1985) classified external events as a form of tests,
rewards, grades, scholarships, deadlines and written feedback on
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paper. A tangible extrinsic reward does not undermine IM, but it
does undermine EM (Gagne & Deci, 2005; Gagné et al., 2015).
Similarly, Vansteenkiste et al. (2010a) claimed that an external
event helps the individual to determine IM. From the IM,
external rewards may affect students’ perceived autonomy and
competence (Reeve, 2012). CET faced barriers when it was
applied to organisational behavioural research (Kunz & Pfaff,
2002) as within a work environment, extrinsic rewards were
normally expected.

2.1.2 Organismic Integration Theory (OIT)

Organismic Integration Theory (OIT) is the third sub-
theory of SDT, and plays a role in specifying the three BPHINSs.
OIT refers to the EM. Vansteenkiste et al. (2010a) suggested
that SDT distinguishes between autonomous and controlled
motivation instead of focusing on the IM against EM. OIT is of
vital importance to understanding the individuals’ behavioural
motivation. In the SDT framework, IM was fully self-
determined or motivated by autonomy. EM refers to controlled
motivation with a lack of personal causation. Therefore, IM and
EM were classified as separate and antagonistic (DeCharms,
1968; Harter, 1981; 1992). EM is represented by four different
regulations, and differs in the degree of external controls or
regulations: external, introjected, identified, and integrated
regulations. The continuum signifies EM and IM, and is inter-
correlated by a quasi-simplex pattern (Ryan & Connell, 1989).
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In the early 1980’s, EM was referring to the degree of
individuals’ autonomous versus controlled motivation. However,
Deci and Ryan made the first systematic study of the OIT in
1985. The four different types of EM were ranked from
integrated regulation to external regulation (Ryan & Connell,
1989). This indicates the individuals’ behaviour from the highest
self-determined to the lowest self-determined of EM regulations.
As shown in Figure 3, the framework of OIT (Ryan & Deci,
2002). Ryan et al. (1993) claimed that OIT addresses the
individuals’ natural tendency to alter social norms, rules and
mores into self-regulations and personal values.

Figure 3- The Organismic Integration Theory

Organismic Integration Theory

Extrinsic
Motivation

External
m .
n

Source: Ryan and Deci (2002)
2.1.3 Basic Needs Theory (BNT)
Basic Needs Theory (BNT) is one of the sub-theories of
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SDT, and plays an indispensable part in individual needs.
Vansteenkiste et al. (2010b) have classified BNT as
psychological nutriments, which are vital for individual
behaviour, such as physical health and psychological and social
wellness. Figure 4 shows the relationships between the three
Basic Psychological Human Innate Needs (BPHINs) of
competence/structure, autonomy and relatedness/involvement,
and physical and mental wellbeing (Ryan & Deci, 2017). BNT
in the educational environment is the basis of learners’ active
nature in the three BPHINs (Deci & Ryan, 2000). In the
educational studies, everyone has BPHINs, and it refers to the
relation to different domains; for example, learners’ motivation,
high quality engagement, effective functioning and psychological
well-being (Reeve, 2012). Nonetheless, “psychological studies
were dominated by non-volitional theories in the first half of the
twentieth century” (Lin, 2004, p.20). The three universal
BPHINs have hypothesised the classroom environment through
the learners’ engagements from the perspective of learners’
perceptions of the BPHINSs (Deci et al., 1999). Vansteenkiste et
al. (2010a) classify the BNT into two main groupings. First, the
three BPHINs are vital throughout the entire individual’s life
cycle, for example, from the day of birth until death. Second,
these BPHINs are essential for individual optimal functioning,
regardless of gender, cultural context, and social class. The
following sub-theories of SDT highlight the effect of a stable
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individual’s differences on motivation. However, the CET and
OIT have focused on the effects of social context on motivation.

Figure 4- The Basic Needs Theory

Basic Needs Theory

[ Competence (Structure)

[ Autonomy

[ Relatedness (Involvement)

Source: Ryan & Deci (2017)

2.1.4 Causality Orientation Theory (COT)

COT is the fourth sub-theory of motivation, and plays a
role in the SDT. Vansteenkiste et al. (2010a) say that COT
suggested individuals’ differences in global motivational
orientations. It refers to a personality method, compared to CET,
which refers to social psychology (Reeve, 2012). Volkening et
al. (2010) stated that motivation orientations were differently
weighted as self-determined and IM, and were related to
autonomy and determined by foreign reasons. EM was related to
controlled motivation, while non-regulation or helplessness is
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related to AM. DeCharms (1968) defined causality orientation as
a reason behind individual behavioral initiation. COT has been
used in multiple domains. In the educational environment, COT
refers to the different levels of the individual’s personality that
learners are orientated towards being motivational forces of their
behaviour (Deci & Ryan, 1985).

2.1.5 Goal Content Theory (GCT)

Figure 5-The Framework of Goals Contents Theory

Goals Contents Theory

Intrinsic Extrinsic

Promoting or

Thwarting p
Psychological
Needs

Qatiafartinn

Source: Ryan & Deci (2017)

Goal Content Theory (GCT) is the fifth sub-theory of SDT
and displays a specific concept in SDT. GCT is the theory of SDT
that works to show the division between extrinsic and intrinsic goals.
Figure 5 by Ryan & Deci (2017) illustrates the GCT of SDT.

YoYo gl g GOl daall e (bl alal)
1A%



The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Vansteenkiste et al. (2010b) have mentioned that it distinguishes
between both intrinsic and extrinsic goals, which can be followed
from either autonomous or controlled motivational reasons.
Autonomous motivation is the most self-determined, and sometimes
Is referred to as IM, while controlled motivation is the lowest self-
determined and sometimes is called EM. However, AM is non-self-
determination, and is referring to a lack of self-determination. This
sub-theory of SDT addresses clear estimates regarding the
correlation of goal contents, such as intrinsic and extrinsic goals
(Vansteenkiste et al., 2010b). The differences in intrinsic and
extrinsic goals affect well-being and motivation in diverse ways
(Ryan et al., 1996; Vansteenkiste et al., 2006).

2.1.6 Relationship Motivation Theory (RMT)

RMT is the sixteen sub-theory of SDT and displays a
specific motivation concept (Deci & Ryan, 2014; Ryan & Deci,
2017; GiiLsoy, 2025). RMT is one of mini-theory of SDT
suggest that motivation is a multidimensional construct
comprising autonomous and controlled types (GiiLsoy, 2025).
RMT offers a crucial systematic and consistent theoretical
approach of SDT (Standage & Emm, 2014).

RMT provides an evidence-based theory which, as human
beings, we intuitively know to be true when considering close friends,
romantic partners and family members (Kato, 2022, p.166).

This theory investigates the relationship between
autonomy and involvement of BPHINs. Knee & Browne (2023)
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have mentioned that elaborates the mutual roles of close
relationships in  supporting self-development, and how
motivation can help the improvement of flourishing close
relationships. This sub-theory of SDT focuses with other
relationships and suggests that some amount of interactions is not
only desirable for the most individuals, however, it is essential
for their enhances marital adjustment and well Dbeing
(Chakravartty, 2018; GiiLsoy, 2025). It also spotlights on the
vital ingredients of high-quality relationships based on feelings of
autonomy, belonging, and structure (Ervin, 2021) and this
relationship also includes trust, acceptance, unconditional regard
and perspective-taking (Kato, 2022).

Deci and his colleagues (2006) have stated that individuals
need to feel volitional about being in relationship, and to see the
other as volitional, for the purpose of connection to be high in
quality relationship. The researchers also mention that the
purpose of this sub-theory is for developing relationships well
provided with human satisfaction of the need for involvement.
Finally, RMT deepens our understanding of what motives and
sustains relationships well beyond the more standard ideas that
are instrumental to adaption or that they provide warmth and
security (Ryan & Deci, 2019). Figure 6 illustrates the relationship
motivation theory (Weinstein et al., 2010).
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Figure 6-The Framework of Relationship Motivation Theory

Relationships Motivation Theory

Closeness

Emotional attunement

Cognitive attunement
Autonomy —_ Encouragement
Support Positive Mood

Engagement

Source: Weinstein etal., (2010)

2.2 Basic Psychological Human Innate Needs Of Self-
Determination Theory

SDT is meta theory of motivation that assumes an
individual’s behavior is an active organism which is determined
by three universal basic physiological human innate needs (Deci
& Ryan, 1985). In the education sector, SDT focuses not only on
promoting learner’s academic motivation and performance, but
can additionally benefiting learners’ overall development and
well being by supporting learners’ three BPHINs: autonomy,
structure, and involvement (Ryan & Deci, 2000a,b; Kusurkar et
al., 2011; Elphinstone et al., 2021).

The following sections 2.2.1 - 2.2.3 will describe the
explanation the thress basic human psychological needs of SDT.
These basic human psychological needs relate to sensation of
volition and personal ownership over one’s behaviour, feeling
effectiveness and mastery, and feeling accepted by and
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associated to close others (Wang et al., 2025).

2.2.1 Autonomy

Recent developments in the SDT framework have
highlighted the need for autonomy. Autonomy is the first
division of SDT, and it refers to an individual’s free will to
engage in activities, and be the agent of his/her actions (Koka &
Hagger, 2010). Student autonomy in learning includes making
informed decisions, taking ownership of one's learning and
feeling empowered to shape one's learning knowledge, especially
in medical education (Neufeld & Kassam, 2025). For example,
instructors who are wusing virtual classroom tasks are
experiencing of enjoyment and pleasure to watch and monitor
their learners’ accomplishment for better results.

2.2.2 Structure

Following an overview of SDT, structure is another
division of BPHINs. Numerous research studies have
hypothesised that structure is widely used in different domains
(Ryan & Deci, 2000a,b). The need for structure refers to the
desire to feel efficacious and capable of achieving desired
outcomes activity, and it is not necessarily defined as an innate
need (Verstuyf et al., 2012). Fischer & Rustemeyers (2007)
highlighted that instructors can promote structure when they
focus on learners’ effort and rely on an individual’s human own
abilities and past performance in evaluating learners’
work/outcome.
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In the educational environment, individual learners
effectively feel interaction with their learning materials. This
helps them achieve their desired outcome performance and
achievement. Structure helps learners exercise their talents and
choices, and also gains them self-confidence (Ryan & Stiller,
1991). In addition, instructors can support this need by giving
encouraging feedback, providing optimal challenges, and
designing well-structured learning resources (Wang et al., 2024).

2.2.3 Involvement

Following an overview of SDT, involvement is third type
of BPHINs. The need for relatedness is when individual
behavior has a desire to feel connected to other people when
engaging in activities (Koka & Hagger, 2010). For instance,
involvement is when instructors are feeling the experience of a
good relationship with their learner; it means providing
acceptance and having mutual respect. An increase in the
satisfaction of autonomy, structure and involvement shows an
increase in the self-determination of tasks.

2.3 Types of Self-Determination Theory

It also underlines the concept of Intrinsic Motivation (IM),
Extrinsic Motivation (EM) and Amotivation (AM) (Deci &
Ryan, 1985; 2000), as shown in Figure 7.
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Figure 7- The Self-Determination Continuum and Various
Types of Motivation

The Self-Determination Continuum and Various Types of Motivation
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Motivation can be distinguished into IM and EM. The key

motivations in SDT are Intrinsic Motivation (IM), Extrinsic
Motivation (EM) and Amotivation (AM). These three types of
motivation will be discussed in the following sections.
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2.2.1 Intrinsic Motivation

Motivation is to achieve an activity for its own sake. IM
means to the individual in experiencing the pleasure, interest,
enjoyment and satisfaction inherent in the tasks (Deci et al.,
1989). The literature on IM has shown that it is often used to
explore learners’ reasons for engagement in distance education
(Xie et al., 2006). According to Jawaid and his colleagues
(2024) mentioned that the IM is the most independent type of
SDT, which refers to individuals who need to engage in activities
out of sincere interest and satisfaction. Learners’ perspectives in
order to progress toward intrinsic motivation, it is vital to offer
external support for their three universal BPHINSs: autonomy,
structure, and involvement (Wang et al., 2024). Numerous
studies in the educational environment have confirmed that IM
pedagogical characteristics of HL improve learners’ motivation,
which includes increased interaction, more time utilization,
provision of additional learning material, and increased students
control over the speed of learning, apart from when and where
learners desire to learn (Afsar & Umrani, 2020). However, Ryan
& Grolnick (1986) and Grolnick & Ryan (1987) mentioned that
controlling instructors has a negative influence on learners and
decreases their IM toward universities. But still, Ryan and Stiller
(1991) pointed out that IM is an essential phenomenon for
instructors, a natural wellspring of learning and achievement that
can be thoroughly categorized. IM sometimes is more desirable
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than EM in the hybrid learning environment.

2.2.2 Extrinsic Motivation

Extrinsic motivation can be described as the motivation to
accomplish an activity undertaken for reasons other than inherent
interest in the action (Deci & Ryan, 1985). For example, learners
are willing to acquire information and knowledge in order to obtain
higher or better reward, as marks (Breen & Lindsay, 1999; Schunk
et al., 2008; Alkis & Taskaya-Temizel, 2018). Studies have shown
that EM refers to individuals may engage in activities to achieve
tangible rewards, for instance, money, praise, or social approval, or
to avoid punishment or negative outcomes (Teixeira et al., 2012;
Ryan & Deci, 2020). It also involves, individuals who perform
activities as a means to an end, not for their own sake (Wong-on-
Wing et al., 2010; Pelletier et al., 1995).

EM is broken into four subtypes: integrated, identified,
introjected and external regulations. Integrated regulation refers
to a behavior which involves not only valuing the behavior, but
also bringing it in to harmony with one’s other goals and values
(Verstufy et al., 2012). Occasionally, integrated regulation is not
mentioned in the previous literature studies, as it may be more
related to IM. Identified regulation refers to the process through
which individual behavior recognises and accepts the underlying
value of a behavior or activity (Ryan & Deci, 2000a). Introjected
regulation refers to performing an action due to a sense of
obligation rather than an internal desire or for enjoyment (Uzun
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& Aydemir, 2020), as the pursuit of contingent self-worth or
feelings of guilt and shame (Ntoumanis & Standage, 2009a,b). It
also occurs when behaviors are performed in response to internal
pressures, to prevent guilt or anxiety or to achieve pride or ego-
enhancements (Ryan & Deci, 2000a, b). External regulation
means the individual behavior to perform a task in order to obtain
rewards or to avoid negative consequences, such as punishment
(Levesque et al., 2007). Ryan and Deci (2000b) stated that
external regulations occurs when individuals undertaking a
certain task of behavior to satisfy an external demand or reward
contingency. External and introjected regulations are forms of
non-self determined EM, while identified and integrated
regulations are forms of self determined EM (Vlachopoulos et
al., 2011). Extrinsic and introjected regulations are low degrees
of self-determination and are called controlled motivation
(Ntoumanis & Standage, 2009), while integrated and identified
regulations are levels of high self-determination, and are referred
to as autonomous regulation (Levesque et al., 2007). For
example, individuals with lesser degrees of self-determination
tend to be oriented more toward pressure and social expectations
in their environment (Vansteenkiste et al., 2010). According to
the degree of self-regulations and descriptions, Table 2 describes
the four types of extrinsic regulations.
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Table 2: The Four Types of Extrinsic Regulations According
to the Degree of Self Regulations and Descriptions

Forms of Extrinsically Motivated Behaviour

Degree of Self-

Types of Regulation Regulation

Description

Behaviour experience as “wholly free”

Integrated Regulation Very High because the regulation has been integrated
with the person’s sense of self-determination.

Behaviour chosen because the person
identifies with the importance of the activity.

Behaviour controlled by demands or
Introjected Regulation Moderately Low contingencies inside the person such as self-

esteem contingencies.

Behaviour controlled by demands or
contingencies external to the person.

Identified Regulation Moderately high

External Regulation Very Low

Source: Deci et al. (1996, p.168)

2.2.3 Amotivation

AM is defined as lack of motivation or intention to act in
activities. AM refers to non-self determination, and it results
from not valuing a task (Ryan et al., 2006). The research work of
Deci & Ryan (1985) has identified that AM is when individuals
are lacking a behaviour toward a particular activity or situation. It
characterizes into a distinct lack of feeling to act, attributed to
a perception of ineffectiveness, a deficit in
competency/structure, or an absence of value in the
assignment. (Ryan & Deci, 2000 a,b). Ryan & Deci (2002)
mentioned that AM is an individual behavior acting through the
motions with no intention to do what one does. For example,
instructors who are suffering lack of intention to teach could be
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affected by lack of teaching materials or resources.

From the instructors’ perspectives, they may feel
uninterested in the teaching environment due to a lack of
available resources. This can lead to AM towards their jobs.
Moreover, instructors may be less motivated due to low pay, as
there is no encouragement to continue their career. Ryan & Deci
(2002) show that AM refers to an absence to act by either not
acting at all or acting through the motions with no intention to do
what should be done, and thus it can lead to “incompetence or
helplessness” (Ryan & Weinstein, 2009, p.226).

2.3 Definition of Hybrid Learning

After COVID™, hybrid learning (HL) has been used in
various domains and it has been constantly changing with the
development of the educational technology sector (Masood et al.,
2024), as a new era of todays learning. Up to now, HL is still
controversial and trivial in its meaning (Danushka &
Weerasinghe, 2021). HL refers to mixture between synchronous
learning (real-time/fixed-time interaction) and asynchronous
learning (non-real-time interaction) that instructors and learners
both in-physical and virtual/online classroom simultaneously.
Hybrid learning is integrated into traditional face-face classroom
environment, using a digital computer-based, the Internet or a
smart classroom tools, where the teachers meets the learners
face-to-face, and learner-instructor interaction is embedded in the
online-course design (Akhmetshin, 2023; Akhmetshin et al.,

YoYo gl g GOl daall e (bl alal)
EAA



The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

2023; Al-Said et al., 2023). HL is a term frequently used in the
literature, but as to data, there is no consensus about a standard
definition.

The term “blend” means a homogenous a mix is more
lumpy and more chunky fruit salad than a blended smoothie; and
it becomes a routine for campus-based online/virtual learning
environment to be used to provide additional notes and materials
supporting Traditional Face-to-Face lectures (Fleck, 2012,
p.399). In the current study BL took the form of a mixture of
traditional face-to-face classroom environment and e-Learning,
including asynchronous (non-real time interaction) and
synchronous (real-time interaction) learning environments. HL
provides students with the suitable descriptions of both
traditional education and virtual mediums, while diminishing the
undesirable aspects of each method (Stevens et al., 2021).

In the virtual learning environment, Gerbic (2011) refers to
HL method as simple and complex concepts: the simple concept
is the mixture of traditional learning with virtual learning
experience, while the complex concept is when instructor uses
the HL method within several educational settings, including
learners, regulations, outcomes and local conditions.

Blended learning is fostered by webbased learning
technologies that are increasingly used in conjunction with
traditional textbooks, teachers are also increasingly using tools
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that can connect more effectively with students and provide
feedback in real time (Radovan et al., 2022, p.3).

In Allen and Seaman (2003; 2007), and Allen and his
colleagues (2007), the Sloan Foundation research pointed out that
the HL course must offer approximately a range of 30% to 79%
of the total virtual course content while the remaining course
content delivered is more Traditional Face-to-Face Learning
(TF2FL) (see Table 4). King & Arnold (2012) suggested that HL
includes those that combine in-class and virtual instruction with
30% to 70% virtual content. Allen & Seaman (2003; 2007; 2008;
2010) showed that the course with 29% virtual content is merely
web facilitated, while 80% or above is considered fully e-
learning. Niemiec (2006) highlighted in Ocak (2011) that since a
substantial portion of the course content is delivered virtually,
between 24% to 75%, then these percentages should be
considered as HL. In their research study, Hakala et al. (2010)
demonstrated that the video VL method contained between 20%
to 40%, with the rest going to traditional learning. According to
Radovan and his colleagues (2022), instructor’s essential use of
technology in their daily work that enables learners’ engagement,
ease of use, and interpersonal contact.
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Table 3- Operational Definitions of Course Classifications

Based on Mode of Content Delivery

Proportion of Content Delivered

Type of Course Typical Description Online
Traditional
Face-to-Face No online technology is used
Learning and content delivery is via 0%
(TF2FL) writing or orally.
Method

Web Facilitated

A traditional Face to Face
(TF2F ) course supplemented
by/augmented with a web-

based technology such as a 1-29%
Method gy ’
Course Management System
(CMS), or an assignment- or
syllabus-related web pages.
. A hybrid of online and
Blended/Hybrid Y meand.
. traditional F2F delivery; with
Learning . . 30-79%
more online meetings than F2F
Method .
meetings.
. Most or all of the course and its
Online . . .
. content is delivered online,
Learning with none/negligible F2F +80%
Method g9

meetings.

Source: Allen & Seaman (2010, p. 5)

3. Drivers of Hybrid Learning in the Arabic Countries
3.1 Motivation of hybrid learning adoption in the Arabic

countries

The study of Makhdoom et al. (2013) underlined the

benefits of hybrid learning, which are enhancing perceptions of
educational environment, problem solving, critical thinking,
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decision-making skills and clinical skills, and knowledge gain by
standardizing. Wu & Huang (2013) pointed out that the uses of
VL tools’ advantages are improvements in learners’ attitude,
instructor-learner interaction, learner learning experience, and
individual learner’s learning flexibility. In addition, Osguthorpe
& Graham (2003, p.231) stated six opportunities for designing
HL method, including pedagogical richness, access to
knowledge, social interaction, personal agency, cost effectiveness
and ease of revision. Afifi (2011) mentioned that Egyptian
universities are facing some opportunities regarding e-Learning
method, which are easing off the overloaded classes in the
Egyptian universities, flexibility in respect of time of learning,
enhancing the students’ ability regarding acquiring knowledge by
themselves, improving information retention, delivering
education for local students in remote areas, increasing the
number of enrolled international students, reducing costs of
education per student and serving students with special needs.
On the other hand, there are some challenges that might be
revealed in order to adapt HL concept. Instructors mentioned
some concerns toward virtual learning that must be taken into
consideration when adapting HL, such as loneliness and
isolation, lack of motivation, poor communication, fear of online
communication and lack of guidance (Hanisch et al., 2011). In
this study, the researcher has explored some of the above
motivations of HL which are more related to the instructor’s
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point of view. These motivations have been demonstrated form
the SDT framework of Deci and Ryan. It means that the
opportunities for HL from instructors’ perspectives are divided
into IM and EM, while the challenges include AM.

4. Research Methodology
4.1 Data Collection

This research study conducted structured 43 face-to-face
interviews. A structured interview is when all the interviewees
are asked the same questions in the same order with the aid of a
formal interview schedule (Bryman, 2008). The sampling of the
interviews was assigned by stratified random sampling. All
interviewees were from seven branches in the CILTs,
AAST&MT located in Egypt: Greater Cairo (three branches),
Alexandria, Aswan (El-Wadi El-Gedid), Matrouh (Al-Amien)
and Port Said. The interviews were conducted in English for the
instructors who teach the English undergraduate programme in
the CITLs, AAST&MT. The data collections conducted in three
semesters (Fall 2022, Spring 2023 and Fall 2023) were between
October 2022 to December 2023. Participants received either a
letter or a phone call that informed them that the participation in
this research study was voluntary. Participants received brief
information about the interview topic before hand. They were
invited to participate in the interview to express their own
thoughts and work experience about the HL method.

The interview transcripts were standardized for NVivo®
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software format package: the questions were in bold text and the
response in normal text according to the software design. This
study used the NVivo™to analyse the qualitative data method for
four purposes, according to Hoover and Koerber (2011). First, it
provides the best balance of ease of use and power. Second, it
provides the user with handling multi-media. Third, it provides
the user with better support of PDF documents. Fourth, it is
easier to learn than ATLAS.ti. MAXQDA is a cheaper software
package than Nvivo™. Qualitative data from face-to-face
interviews were fully transcribed into NVivo™ and content
analysed. In content analysis, similar data were unified around
specific terms and themes and were arranged and interpreted, for
the readers to understand (Ural & Kilig, 2006). Interviewing was
used to measure demographic information, IM, EM and AM
along with basic psychological human needs believed to
influence the logistics instructors to accept the motivations of
HL. The interview schedule was based on the participants
ranking of faculty position in the organisation: Professors,
Associate Professors, Assistant Professors, Teaching Assistants
(Master Degree/ More than two years of working experience),
and Graduate Teaching Assistants (without master degree/ Less
than two years of working experience).

4.2 Participants
Participants were 43 instructors agreed to be interviewed
as seen in Table 4. This Table shows the distribution of
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interviewees’ work status, faculty title, faulty age, teaching hours
per week, nationality, faculty title and years of teaching
experience. Among the respondents who participated in this
survey, 70% (n=30) of them were from Greater Cairo, 23%
(n=10) were from Alexandria, 2% (n=1) were from Port-Said,
2% (n=1) were from Matrouh (Al-Amein), and 2% (n=1) were
from Aswan. Gender was distributed fairly and evenly among the
respondents of this survey: 47% (n=20) were male and 53%
(n=23) were female. In the terms of age range, approximately
35% (n=10) of the respondents were below 21-30 years, 56%
(n=24) were 31-40 years of age, 30% (n= 13) were 41-50 years
of age, 12% (n=5) were 51-60 years of age and 2% (n= 1) were
61 or older. In addition, the faculty positions were divided into
Professor 2% (n=1), Associate Professors 7% (n=3), Assistant
professors 14% (n=6), Teaching Assistants 44% (n=19) and
Graduate Teaching Assistants 33% (n=14).
Table 4 Nature of Work Group

Characteristics F. %
Male 20 | 47%
Gender
Female 23 53%
Below 21-30 10 | 35%
31-40 24 | 56%
Age 41-50 13 | 30%
51-60 5 12%
Above 61 1 2%
Bachelor Degree Holder 10 23%
. Master Degree Holder 23 53%
Level of Education PhD Degree Holder 10 23%
Others (Please Specify):- 0 0%
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Greater Cairo (Sheraton Branch) 16 28%

Greater Cairo (Dokki Branch) 11 26%

Greater Cairo (Smart Village Branch) 3 7%

Work Location Alexandria 10 23%
Port-said 1 2%

Aswan(EI-Wadi EI-Gedid) 1 2%

Matrouh (Al-Amein) 1 2%

Egyptian 42 98%

Nationality Non-Egyptian (Please Specify): American 1 206

Egyptian
Full-Time Instructor 40 93%
Work Status Part-Time Instructor 3 7%
Others (Please Specify):- 0 0

Professor 1 2%

Associate Professor 3 7%

Faculty Title Assistant Professor 6 14%
Teaching Assistant 19 | 44%

Graduate Teaching Assistant 14 | 33%

Less than Six Hours 1 2%

. Eight to Twelve Hours 3 7%
Teaching Hours Per Week Fourteen To Eighteen Hours 10 | 23%
More than Twenty to Twenty Two Hours 29 67%
Below Six Months 10 23%
One to Two Years 11 26%
. . Three to Four Years 10 23%
Years of Teaching Experience Five 10 Six Years 5 2%
Seven to Eight Years 3 7%

Above Eight Years 3 7%

Note: F.=Frequency; %=Percentage

5. Results
In this study, the IM related to instructors’ point of view of

motivation from the opportunities and challenges of BL method.
As seen in Table 1, the new subcategories and their respective
response rates included the following: IM: (Flexibility in Access
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Interaction and Assessment, Time Management, Pedagogical
Style, and Enhanced Workflow), EM: (External Motivation,
Introjected Motivation, ldentified Motivation and Integrated
Motivation), and AM: (Adaptability, Lack of Work Design and
Experience, Lack of Copyright and Accreditation Issues
Protection, and Lack of Technological Infrastructure of Digital
Age). Of the four sub-dimensions measured, the context of the
faculty position is fundamental to instructor IM associated with
the highest response. First rank is for “Pedagogical Style”
93%(N=40), which was mentioned by Professors, Associate
Professors, Assistant Professors, Teaching Assistants and
Graduate Teaching Assistants. Second ranking is for the “Time
Management” 84%(N=36), which was mentioned by Professors,
Assistant Professors, Teaching Assistants and Graduate Teaching
Assistants. Third ranking is for “Flexibility in Access Interaction
and Assessment” 81%(N=35), which was mentioned by
Associate Professors, Assistant Professors, Teaching Assistants
and Graduate Teaching Assistants. Finally, “Enhanced
Workflow” was ranked as fourth with a percentage of
70%(N=30), and it was mentioned by Assistant Professors,
Teaching Assistants and Graduate Teaching Assistants.

The next explanation from the instructors’ point of view
was toward the EM, which was associated with four main
factors: “External Motivation” 67%(N=29), and “Introjected
Motivation” 47%(N=20), which was mentioned by Associate
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Professors, Assistant Professors, Teaching Assistants and
Graduate Teaching Assistants. Secondly, “ldentified Motivation”
149%(N=6), which was mentioned by Associate Professors and
Assistant Professors. Lastly, “Integrated Motivation” was ranked
as fourth with a percentage of 12%(N=5), and it was mentioned
by Associate Professors and Assistant Professors.

The respondents showed that the “External Motivation” is
the highest responses in the EM. The results showed that the IM
has the highest responses from the interviewees compared to EM.
This indicated that instructors preferred to be intrinsically
motivated, than extrinsically motivated. = Wilkesmann and
Schmid (2014) highlighted that instructors were considered to be
highly intrinsically motivated to teach as well as to do research
studies, and this for the purpose of enduring the pressures and
imponderables of achieving successful academic careers.

The respondents expressed more sub-dimensions related to
AM, which were “Adaptability” 98%(N=42) and “Lack of Work
Design and Experience” 93%(N=40). Professors, Associate
Professors, Assistant Professors, Teaching Assistants and
Graduate Teaching Assistants were definitely mentioned these
two sub-dimensions. These sub-dimensions represent the highest
response toward the Hybrid Learning. On the other hand, “Lack
of Copyright and Accreditation Issues Protection” 21%(N=9)
was mentioned by Associate Professors and Assistant Professors,
while Professors and Assistant Assistants were revealed for
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“Lack of Technological Infrastructure of Digital Age” 7%(N=3).
These sub-dimensions represent the lowest response toward the
Hybrid Learning by 7% or less.
Table 5 Respondents’ Motivation of Teaching Related Source
of Intrinsic Motivation, Extrinsic Motivation and
Amotivation

Sub/Themes (Dimensions) [ R ] F. [ % Faculty Tile(s)
Intrinsic Motivation

Professors
Associate Professors
1. Pedagogical Style 1 40 93% Assistant Professors
Teaching Assistants
Graduate Teaching Assistants
Professors
Assistant Professors

2. Time Management 2 36 84%
9 ° Teaching Assistants
Graduate Teaching Assistants
Associate Professors
3. Flexibility in A , Inte ti d Assistant Professors
exibility in Access, Interaction an 3 35 81% 2 f
Assessment Teaching Assistants

Graduate Teaching Assistants
Assistant Professors

4. Enhanced Workflow 4 30 70% Teaching Assistants

Graduate Teaching Assistants

Extrinsic Motivation

Associate Professors
Assistant Professors
Teaching Assistants
Graduate Teaching Assistants
Associate Professors
Assistant Professors
Teaching Assistants
Graduate Teaching Assistants
Associate Professors
Assistant Professors
Associate Professors
Assistant Professors

1. External Motivation 1 29 67%

2. Introjected Motivation 2 20 47%

3. Identified Motivation 3 6 14%

4. Integrated Motivation 4 5 12%

Amotivation

Professors
Associate Professors
1. Adaptability 1 42 98% Assistant Professors
Teaching Assistants
Graduate Teaching Assistants
Professors
Associate Professors
2, Lack of Work Design and Experience 2 40 93% Assistant Professors
Teaching Assistants
Graduate Teaching Assistants
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. o A iate Profi
Lack of Copyright and Accreditation Issues ssoclate Frotessors

. 3 9 21%
Protection

Assistant Professors

i Professors
Lack of Technological Infrastructure of 4 3 7%

Digital Age Assistant Assistants

Note: R.=Ranking F.=Frequency; %=Percentage

6. Discussions and Conclusion
6.1 Discussion

In this study, the findings support and build on the
evidence of research in problems instructors encountered in
adaptation of the HL. It also shows a significant effect of HL on
many domains of instructors’ motivation in the educational
environment. For example, Patall and her colleague (2022)
conducted virtual study to promote and enhance schools and
universities learners’ believing in one's own empowerment and
basic psychological needs satisfaction. Moreover, instructors
must used computer games to enhance learners’ learning
motivation (Blankenburg et al., 2016; Mckernan et al., 2015).

Broadly, The respondents indicate that instructors face
significant motivations in adapting and accepting the HL method.
The results are in agreement with those of other studies on the
motivations of HL, which showed that instructors’ motivation
was increased and the educational teaching environment was
improved. However, there are some challenges that needed to be
considered in the adaptation of HL method.

Comparing percentages of mentioned sub dimensions, it
was noticed that respondents were highly biased towards IM,

YoYo gl g GOl daall e (bl alal)



The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

then AM, while they rarely revealed any of the sub dimensions of
EM. This means that respondents care much about IM and
intangible rewards over tangible rewards. The highest ranking
was given to “Pedagogical Style” which can be attributed to the
desire of learners to improve their way of teaching and learning.
In the 21* century, virtual learning and pedagogical technology
are proper means of transmitting knowledge in the educational
setting (Ohazuruike, 2021). Today, pedagogical style refers to a
proper means of transformation knowledge and skills, which
imparted in the VLE. Pedagogy is often defined as the act of
teaching and learning in educational setting and it also refers to
differences among traditional face-to-face teaching and virtual
teaching. It should also consider the needs and learning styles of
learners and instructors who are learning remotely, such as a hub
for learner learning resources. The multi-teaching style can offer
the instructor a change of teaching environment from
transmission to a transformational way of learning strategy. This
multi-teaching style mainly relies on IM and enjoyment in
learners and instructors. As said by Piskurich (2004), the BL
method could encourage instructors to use multi-teaching styles
and strategies.

In the past, instructors were the only learner source of
information, but nowadays this picture has changed. Teaching
strategy has changed from depending on TF2F classroom
environment only, to using the advantages of Learning
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Management System (technology-learning tools) such as,
Videos-Audio Conferences, CDs/DVDs, Interactive White Board
Systems (IWBs), Discussion Forums (Moodle, Blackboard, Uni-
learn, WebCT, Top-Class, Claroline, ILIAS, and Desire2Learn),
and Kortext (it provides learners and instructors with access to
their textbooks and libraries with various of affordable core
textbook packages). These Learning Management System (LMS)
are widely used in both academic and non-academic corporate
learning (training learning programmes) (Shurygin et al., 2021).
These learning technology tools also support learners and
instructors in their virtual educational setting. As stated by Basri
et al. (2021) and Basri (2024) virtual learning environment is the
ability to require immediate response through digital platforms as
one of the biggest advantages. These also let instructors find their
pleasure in teaching through coaching, monitoring, and advising
students rather than just delivering information. The usage of
various educational technology applications make learning more
interactive, engaging, and entertaining for both instructors and
learners. Makhdoom et al. (2013) pointed out that BL offers
collaborative learning, is adaptive and transforms the role
responsibility of the instructor from a disseminator of knowledge
to a facilitator, and this could create a more integrated approach.
Second ranking was given to “Time Management”, as
instructors with different faculty titles and experience were all
using VL. Several studies have suggested that instructors benefit
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from time management in using a VLE (Lynch & Dembo, 2004;
Kearsley, 2000; Song et al., 2004; Woods et al., 2004). Time
management could be one of the factors that increase instructors’
levels of IM through the use of BL (Woods et al., 2004).
Holenko and Hoi¢-Bozi¢ (2008) highlighted that the lack of
motivation can arise from trouble with time management during
the weeks the lesson does not happen. It provides instructors
with a way to manage their time effectively, as they have an
organised course or programme and an outline of tasks and
responsibilities. Respondents claim that BL has helped to manage
instructors’ time more effectively than TF2FL. Therefore, BL
provides instructors with the opportunity to manage their work
through the flexible usage of the combination of the e-learning
and TF2FL methods.

Third ranking was given to “Flexibility in Access,
Interaction and Assessment”, as offers instructors multiple
benefits, for example, time management and flexibility in
accessing their course materials. IM has been used to promote
learners to engage in the VLE (Shroff & Vogel, 2009; Xie et al.,
2006). The HL method provides instructors with new work
experience through the combination of both VL and TF2FL
methods. As said by Bliuc et al., (2011), the instructor’s purpose
Is to provide students with a more holistic learning experience, to
search and read more, reflect ideas and improve their written
rhetoric. The majority of instructors also are using e-contents
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(Courses), such as Power Points and Word Documents within
their teaching environment. In addition, all instructors have
experience in using the Moodle, as required by organisation
strategy, which forces them to use the Moodle especially during
and after COVID™ . This lets instructors have an adequate
experience with using virtual tools.

It should be highlighted that the researcher was expecting
great percentages in EM, which does not really happen. This
result can be interpreted to the idea that “External Motivation”,
and “Introjected Motivation” were considered to be lower to self-
determination of instructors, compared with IM. Concerning the
VLE, instructor who extrinsically motivation refers to rewards
that are external to the subject, for example financial incentives
(Rewards/Higher wages and incentives and rewards-higher
position) and/or substances of addiction.

Regarding AM, instructors explored some barriers towards
adaptation of HL method, such as “Adaptability” and “Lack of
Work Design and Experience” issues have been combined as one
of the most widespread aspects of AM in HL and have been
identified by participants in this study. Instructors and learners
get afraid and frustrated due to several issues that might create
some kind of resistance to VLE, and they have identified several
reasons for resistance to change/adaptability in adapting HL.
This was due to the fear of older aged instructors to using
technology in teaching. They are still in need of training for
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design course using technological tools, as they are not aware
enough of how to use them. This also might be due to their lack
of work design and experience, as they see technology as a
complicated tool to understand and supportive a material and
course recourses to work with. Also, through instructors work
experience with VL tools, they found that they are always in need
of full support from a technical and facilities support, which is
always in need of maintenance for broadband, viruses and
unexpected shut downs in the system. Instructors might be
frightened of technology updates that can completely after the
instructors’ main teaching task. In some countries, instructors
are not ready to use VL due to lack of technology experience, for
instances, they lack information technology competence/
structure and the essential abilities to use computer based VLE
(Leontyeva, 2018; Yelubay et al., 2022).

Subsequent, “Lack of Work Design and Experience” is
another barriers of HL in this study. The majority of the
respondents have agreed that there is a lack of virtual work
design and experience in the education system. There is an open
virtual resource, which is not suitable for teaching VL
programmes. As mentioned by Bello et al. (2014), several
applications are accessible for deploying a VLE and they come in
different forms and flavours. Therefore, instructors need to be
prepared for designing an effective HL courses which suits the
learner needs. Finally, instructors were asked to express their
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experience, opinion and thought of the HL method, which was
appropriate for their field of study. They highlighted the
motivations of HL. In addition, respondents from different
faculty positions strongly revealed these dimensions of SDT
through expressing their views of HL concept.

6.2 Conclusion

Nowadays, virtual learning (VL) is the practical
application of motivation theory in school learning (Slavin &
Cheung, 2005). After the sudden outbreak of COVID™ in 2020,
virtual learning was accepted more widely, which may prepare
learners improved for future work environment (Ravat et al.,
2021). Also, the study of Basri (2024) highlights the significant
positive impact of VL, digital literacy programs, and
comprehensive instructor training on learner’s outcomes in 2024.
Therefore, VLE inspire learners to take more responsibility for
their own education, fostering a sense of autonomy and self-
regulation (Brown et al., 2022). Ryan and Deci (2020) pointed
out that SDT is a broad theory of human development and
wellness, with strong implications for education setting.

In this study, different faculty levels were examined. It was
found that instructors are more oriented towards self-
determination through IM, rather than non self-determination,
through EM. Also, it was discovered that “Professors” were
highly exploring IM much more than EM. Additionally, several
factors have associated with an increase risk of AM barriers were
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stated by “Professors”, especially in “Adaptability”, “Lack of
Work Design and Experience” and “Lack of Copyright and
Accreditation Issues Protection” in hybrid learning setting. On
the other hand, “Associate Professors”, “Assistant Professors”,
“Teaching Assistants” and “Graduate Teaching Assistants” were
biased towards IM and EM. Researcher found that the main sub-
dimensions of [IM were “Pedagogical Style”, “Time
Management”, “Flexibility in Access, Interaction and
Assessment”, and “Enhanced Workload”; the latter sub-
dimensions could be encouraging instructors to adapt blended
learning method.

The results illustrate that the younger faculty are
commonly motivated by the variables of this study, such as 1M,
EM, and AM. However, when it comes to the senior faculty, they
were presented as AM. They did not seek significantly the
extrinsic nor intrinsic motivation. This can imply that in order to
motivate the senior faculty, change is needed and new ideas
should be applied. This can be implemented in future studies.
Future studies can focus on senior faculty and how they can be
motivated in the educational institutions. It is normal that older
generations have different preferences in teaching and working.

7. Suggestion of Future Research

For further research, there are some topics that could be
highlighted. One of them is to construct a comparison between
developed and developing countries to be able to know different
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biases towards IM, EM, and AM with relationship with faculty
position and age range. Also, further research could highlight
barriers of AM, as well as challenges facing older instructors
through those barriers and how to overcome such challenges.

8. Limitations of the Study

The researcher faced several limitations in the current
study. One most important limitation was that there is no logistic
faculty except in the Arab Academy for Science, Technology and
Maritime Technology (AAST&MT). This let the researcher
restricted to this faculty rather than having varieties of ideas and
visions. It also should be mentioned that the AAST&MT is a
private university, which let it enjoy relatively better bended
learning media tools. Such tools might not be present in other
public and private universities in Egypt. Finally, the researcher
was limited in the study in getting data from Egypt only; this was
due to geographical constraints.

9. Ethical Consideration

Ethical consideration deals with moral complications
related to the practice of research studies (Mirza et al., 2023).
Ethical and legal compliance is critical for fostering trust,
supporting credibility, and ensuring the well-being of individuals
and society (Hamzah & Ok ,2025).

A consideration of ethics needs to be a critical part of the
substructure of the research process from the inception of your
problem to the interpretation and publishing of the research
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findings (Hesse-Biber & Leavy, 2011, p.59).

Ethical considerations are gquided by fundamental
principles that serve as the foundation for

moral decision-making in various fields including,
integrity and honesty, fairness and justice, respect for rights, and
dignity and confidentiality and privacy (Hamzah & Ok ,2025).
Ethical issues are a very important aspect of social science
research (Cohen et al., 2000). Judd and his colleagues (1991)
highlighted that “ethical consideration is vital in academics to
ensure the protection of several ethical guidelines”, including
participants' copyrights, well-being, and dignity. Additionally,
these protection guidelines of ethical deliberation must be relate
to clarify the principles of better research techniques.

DiCicco-Bloom and Crabtree (2006), and Diener and Crandall
(1978) highlighted that four areas form a useful classification of
ethical principles in and for social research: harm to participants, lack
of informed consent, invasion of privacy and deception. Additionally,
Mirza et al. (2023) stated that the eight most common ethical
considerations in qualitative research that the researchers need to give
their highest attention to while conducting their research studies: ethic
of respect, relationship with participants and conflict of interest,
informed consent, incentives, confidentiality and anonymity, reporting
back to the participants, trustworthiness of research, and issues of
translation.
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This present study considered the use of AAST&MT
ethical matters. In the interview survey, the respondents were
informed that their names would not be mentioned in the study.
Moreover, the interviewees were given the opportunities to
review and read the transcript of their interviews to have the
option of changing information. This means they have the choice
for excluding any information that was included in the transcript.
Therefore, interviewees were handed a print copy of their
transcript. Reiman (1979) restated that the outcome of the
interview method should enhance the freedom of the respondents
more than it enhances the author’s career. Furthermore, the
respondents knew that their responses were confidential,
however, the researcher would use them in this study.

10. References

Afifi, G. (2011). E-Learning as an alternative strategy for tourism higher
education in Egypt. Quality Assurance in Education, 19(4), 357-374.
Retrieved From https://www.researchgate.net/publication/235303484 E-
learning_as_an_alternative_strategy for_tourism_higher_education_in_Egy
pt

Afsar B,, & Umrani, W. (2020). Transformational leadership and innovative
work behavior: The role of motivation to learn, task complexity and
innovation climate. European Journal Innovation Management. 23(3), 402-
428. Retrieved from doi: 10.1108/EJIM-12-2018-0257 7. Retrieved From
https://www.emerald.com/insight/content/doi/10.1108/ejim-12-2018-
0257/full/ntml

Alberts, L., Lyngs, U., & Lukoff, K. (2024). Designing for Sustained
Motivation: A Review of Self-Determination Theory in Behaviour Change

YoYo gl g GOl daall e (bl alal)

o).


https://www.researchgate.net/publication/235303484_E-learning_as_an_alternative_strategy_for_tourism_higher_education_in_Egypt
https://www.researchgate.net/publication/235303484_E-learning_as_an_alternative_strategy_for_tourism_higher_education_in_Egypt
https://www.researchgate.net/publication/235303484_E-learning_as_an_alternative_strategy_for_tourism_higher_education_in_Egypt
https://www.emerald.com/insight/content/doi/10.1108/ejim-12-2018-0257/full/html
https://www.emerald.com/insight/content/doi/10.1108/ejim-12-2018-0257/full/html

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Technologies. Retrieved From https://arxiv.org/pdf/2402.00121

Al-Said, K., Krapotkina, I., Gazizova, F., & Maslennikova, N. (2023).
Distance learning: studying the efficiency of implementing flipped
classroom technology in the educational system. Education and Information
Technologies, 28(10), 13689-13712. Retrieved From
https://doi.org/10.1007/s10639-023-11711-x

Alkis, N., & Taskaya-Temizel, T. (2018). The Impact of Motivation and
Personality on Academic Performance in Online and Blended Learning
Environments. Educational Technology & Society, 21(3), 35-47. Retrieved
From

https://www.researchgate.net/publication/316165852_ The Impact_of Moti

vation_and_Personality on_Academic_Performance_in_Online_and Blend
ed_Learning_Environments

Allen, E., & Seaman, J. (2003). Sizing the opportunity: The quality and
extent of online education in the United States, 2002 and 2003. Babson
Survey Research Group. United States of America: The Consent of Sloan-C
and the Sloan Center for Online Education. Retrieved From
https:/files.eric.ed.gov/fulltext/ED530060.pdf

Allen, 1., Seaman, J., & Garrett, R. (2007). Blending in: The extent and
promise of blended education in the United States. The Sloan
Consortium(NJ1). Retrieved From
https://files.eric.ed.gov/fulltext/ED529930.pdf

Allen, 1., & Seaman, J. (2007). Online nation: Five years of growth in online
learning. Needham, MA: Babson Survey Research Group & The Sloan
Consortium. Retrieved From https://files.eric.ed.gov/fulltext/ED529699.pdf
Allen, I., & Seaman, J. (2008). Staying the course: Online education in the
United States. Babson Survey Research Group. Retrieved From
https://www.wyzant.com/getstarted?urIName=College&urIName=&g=Goo

gleAdwords&awcampaignid=19775202151&awadgroupid=146099992945

YoYo gl g GOl daall e (bl alal)
oY)


https://arxiv.org/pdf/2402.00121
https://doi.org/10.1007/s10639-023-11711-x
https://www.researchgate.net/publication/316165852_The_Impact_of_Motivation_and_Personality_on_Academic_Performance_in_Online_and_Blended_Learning_Environments
https://www.researchgate.net/publication/316165852_The_Impact_of_Motivation_and_Personality_on_Academic_Performance_in_Online_and_Blended_Learning_Environments
https://www.researchgate.net/publication/316165852_The_Impact_of_Motivation_and_Personality_on_Academic_Performance_in_Online_and_Blended_Learning_Environments
https://files.eric.ed.gov/fulltext/ED530060.pdf
https://files.eric.ed.gov/fulltext/ED529930.pdf
https://files.eric.ed.gov/fulltext/ED529699.pdf
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

&awaceid=&awcid=655429160287 &awim=&awkw=college%20course&a
wmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=coll
eqe%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgS
eg=&gad_source=1&gad _campaignid=19775202151&gbraid=0AAAAAD-
uoOAhYTW6EIvsOBROpvYUBtXg5F&gclid=EAlalQobChMI5efVzPOwijg
MV250DBx3zFQ6HEAAYASAAEQJTs D _BwE

Allen, LLE., & Seaman, J. (2010). Learning on Demand: Online Education in
the United States, Babson Survey Research Group. Retrieved From
https://www.td.org/education/atd-you-learning-
library?gad_source=1&gad_campaignid=21369264619&gbraid=0AAAAA
Doo-PnMJVEpPQs-
tofnME7BWmMRCoQ&qclid=EAlalQobChMIIMzS3fOwjgMV2YuDBx2gh
CJ6EAAYAIAAEQI9IVD BwE

Amabile, T., DeJonc, W., & Lepper, M. (1976). Effects of externally
imposed deadlines on subsequent intrinsic motivation. Journal of
Personality and Social Psychology, 34(1), 92-98. Retrieved From
https://psycnet.apa.org/record/1976-25334-001

Amabile, T. (1985). Motivation and creativity: Effects of motivational
orientation on creative writers. Journal of Personality and Social
Psychology, 48(2), 393-399. Retrieved From
https://psycnet.apa.org/record/1985-19751-001

Akhmetshin, E., Sultanova, S., Anupama, C., Kumar, K., & Lydia, E.
(2023). Surveillance video-based object detection by feature extraction and
classification using deep learning architecture. Smart Innovation. (Ch.1).
Intelligent Data Engineering and Analytics (pp.369-378). Retrieved From
https://www.researchgate.net/publication/375917940 Surveillance_Video-
Based Object Detection_by Feature Extraction_and_Classification_Using
Deep_Learning_Architecture

Akhmetshin, E. (2023). Enhancing advanced mathematical proficiency in

YoYo gl g GOl daall e (bl alal)
LR


https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.wyzant.com/getstarted?urlName=College&urlName=&g=GoogleAdwords&awcampaignid=19775202151&awadgroupid=146099992945&awaceid=&awcid=655429160287&awim=&awkw=college%20course&awmt=b&awn=g&awp=&awt=&mkwid=s&pcrid=655429160287&pkw=college%20course&pmt=b&pdv=c&slid=&physid=9112431&intid=2840&bgSeg=&gad_source=1&gad_campaignid=19775202151&gbraid=0AAAAAD-uoOAhYfW6lvsOBROpvYUBtXq5F&gclid=EAIaIQobChMI5efVzPOwjgMV25ODBx3zFQ6HEAAYASAAEgJTs_D_BwE
https://www.td.org/education/atd-you-learning-library?gad_source=1&gad_campaignid=21369264619&gbraid=0AAAAADoo-PnMJVEpQs-tofnME7BWmRCoQ&gclid=EAIaIQobChMIlMzS3fOwjgMV2YuDBx2qhCJ6EAAYAiAAEgI9lvD_BwE
https://www.td.org/education/atd-you-learning-library?gad_source=1&gad_campaignid=21369264619&gbraid=0AAAAADoo-PnMJVEpQs-tofnME7BWmRCoQ&gclid=EAIaIQobChMIlMzS3fOwjgMV2YuDBx2qhCJ6EAAYAiAAEgI9lvD_BwE
https://www.td.org/education/atd-you-learning-library?gad_source=1&gad_campaignid=21369264619&gbraid=0AAAAADoo-PnMJVEpQs-tofnME7BWmRCoQ&gclid=EAIaIQobChMIlMzS3fOwjgMV2YuDBx2qhCJ6EAAYAiAAEgI9lvD_BwE
https://www.td.org/education/atd-you-learning-library?gad_source=1&gad_campaignid=21369264619&gbraid=0AAAAADoo-PnMJVEpQs-tofnME7BWmRCoQ&gclid=EAIaIQobChMIlMzS3fOwjgMV2YuDBx2qhCJ6EAAYAiAAEgI9lvD_BwE
https://www.td.org/education/atd-you-learning-library?gad_source=1&gad_campaignid=21369264619&gbraid=0AAAAADoo-PnMJVEpQs-tofnME7BWmRCoQ&gclid=EAIaIQobChMIlMzS3fOwjgMV2YuDBx2qhCJ6EAAYAiAAEgI9lvD_BwE
https://psycnet.apa.org/record/1976-25334-001
https://psycnet.apa.org/record/1985-19751-001
https://www.researchgate.net/publication/375917940_Surveillance_Video-Based_Object_Detection_by_Feature_Extraction_and_Classification_Using_Deep_Learning_Architecture
https://www.researchgate.net/publication/375917940_Surveillance_Video-Based_Object_Detection_by_Feature_Extraction_and_Classification_Using_Deep_Learning_Architecture
https://www.researchgate.net/publication/375917940_Surveillance_Video-Based_Object_Detection_by_Feature_Extraction_and_Classification_Using_Deep_Learning_Architecture

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

economics students through software integration. Multidisciplinary Science
Journal, 5(1), €2023064. Retrieved From
https://doi.org/10.31893/multiscience.2023064
Alebaikan, R., & Troudi, S. (2010). Online Discussion in Blended Courses
at Saudi Universities. Procedia-Social and Behavioural Sciences, 2(2), 507-
514. DOI:10.1016/j.sbspro.2010.03.054 Retrieved From
https://www.researchgate.net/publication/238384791 Online_discussion_in
blended_courses_at_Saudi_Universities
Basri, M., Husain, B., & Modayama, W. (2021). University Students’
Perceptions in Implementing Asynchronous Learning during Covid-19 Era.
Metathesis Journal of English Language Literature and Teaching, 4(3)-1-
263. Retrieved From
https://www.researchgate.net/publication/349523236_University Students'
Perceptions_in_Implementing_Asynchronous_Learning_during_Covid-
19 Era
Basri, M. (2024). The application of a saprahan-based economic learning
model in senior high school of sambas district. Journal of Education,
Teaching and Learning, 9(2), 20-27. Retrieved From
https://www.learntechlib.org/p/224735/.
Bello, O., Ehira, D., & Ayeni, J. (2014). Design of a synchronous virtual
learning system. Paper presented at the IEEE 6th International Conference
on Adaptive Science & Technology (ICAST), Ota. doi:
10.1109/ICASTECH.2014.7068122. Retrieved From
https://ieeexplore.ieee.org/document/7068122/
Bliuc, A., Ellis, R., Goodyear, P., & Piggott, L. (2011). A blended learning
approach to teaching foreign policy: Student experiences of learning
through face-to-face and online discussion and their relationship to
academic performance. Computers and Education, 56(3), 856-864.
Retrieved From

YoYo gl g GOl daall e (bl alal)
oY


https://doi.org/10.31893/multiscience.2023064
http://dx.doi.org/10.1016/j.sbspro.2010.03.054
https://www.researchgate.net/publication/238384791_Online_discussion_in_blended_courses_at_Saudi_Universities
https://www.researchgate.net/publication/238384791_Online_discussion_in_blended_courses_at_Saudi_Universities
https://www.researchgate.net/publication/349523236_University_Students'_Perceptions_in_Implementing_Asynchronous_Learning_during_Covid-19_Era
https://www.researchgate.net/publication/349523236_University_Students'_Perceptions_in_Implementing_Asynchronous_Learning_during_Covid-19_Era
https://www.researchgate.net/publication/349523236_University_Students'_Perceptions_in_Implementing_Asynchronous_Learning_during_Covid-19_Era
https://www.learntechlib.org/p/224735/
https://ieeexplore.ieee.org/document/7068122/

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

https://www.researchgate.net/publication/220140476_A_blended learning
Approach_to_teaching_foreign_policy Student_experiences_of learning_th
rough_face-to-
face_and_online_discussion_and_their_relationship_to_academic_performa
nce

Blankenburg, J., Hoffler, T., Peters, H., & Parchmann, 1. (2016). The
effectiveness of a project day to introduce sixth grade students to science
competitions. Research in Science & Technological Education, 34(3), 342—
358. Retrieved From
https://www.tandfonline.com/doi/abs/10.1080/02635143.2016.1222361
Boal, K., & Cummings, L. (1981). Cognitive evaluation theory: An
experimental test of processes and outcomes. Organizational Behavior and
Human  Performance, 28(1), 289 — 310. Retrieved From
https://psycnet.apa.org/record/1982-08637-001

Breen, R., & Lindsay. R. (1999). Academic research and student motivation.
Studies in Higher Education, 24(1), 75-93. Retrieved From
https://www.tandfonline.com/doi/abs/10.1080/03075079912331380158
Bryman, A. (2008). Social Research Methods (4th ed.). New York, USA:
Oxford University Press. Retrieved From
https://books.google.com.eg/books/about/Social_Research_Methods.html?id
=vCq5m2hPkOMC&redir_esc=y

Brown, M., Skerritt, C., Shevlin, P. McNamara, G., & O’Hara, J. (2022).
Deconstructing the challenges and opportunities for blended learning in the
post emergency learning era. Irish Educational Studies, 41(1), 1-6.
Retrieved From

https://www.tandfonline.com/doi/epdf/10.1080/03323315.2021.2022526?ne
edAccess=true

Brunner, D. (2007). Using "hybrid" effectively in Christian higher

YoYo gl g GOl daall e (bl alal)
AR


https://www.researchgate.net/publication/220140476_A_blended_learning_Approach_to_teaching_foreign_policy_Student_experiences_of_learning_through_face-to-face_and_online_discussion_and_their_relationship_to_academic_performance
https://www.researchgate.net/publication/220140476_A_blended_learning_Approach_to_teaching_foreign_policy_Student_experiences_of_learning_through_face-to-face_and_online_discussion_and_their_relationship_to_academic_performance
https://www.researchgate.net/publication/220140476_A_blended_learning_Approach_to_teaching_foreign_policy_Student_experiences_of_learning_through_face-to-face_and_online_discussion_and_their_relationship_to_academic_performance
https://www.researchgate.net/publication/220140476_A_blended_learning_Approach_to_teaching_foreign_policy_Student_experiences_of_learning_through_face-to-face_and_online_discussion_and_their_relationship_to_academic_performance
https://www.researchgate.net/publication/220140476_A_blended_learning_Approach_to_teaching_foreign_policy_Student_experiences_of_learning_through_face-to-face_and_online_discussion_and_their_relationship_to_academic_performance
https://www.tandfonline.com/doi/abs/10.1080/02635143.2016.1222361
https://psycnet.apa.org/record/1982-08637-001
https://www.tandfonline.com/doi/abs/10.1080/03075079912331380158
https://books.google.com.eg/books/about/Social_Research_Methods.html?id=vCq5m2hPkOMC&redir_esc=y
https://books.google.com.eg/books/about/Social_Research_Methods.html?id=vCq5m2hPkOMC&redir_esc=y
https://www.tandfonline.com/doi/epdf/10.1080/03323315.2021.2022526?needAccess=true
https://www.tandfonline.com/doi/epdf/10.1080/03323315.2021.2022526?needAccess=true

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

education. Christian Scholar's Review, 36(2), 115-126. Retrieved From
https://digitalcommons.georgefox.edu/gfes/135/
Buckworth, J., Lee, R., Regan, G., Schneider, L., & DiClemente, C. (2007).
Decomposing intrinsic and extrinsic motivation for exercise: Application to
stages of motivational readiness. Psychology of Sport and Exercise, 8(4),
441-461. Retrieved From
https://www.researchgate.net/publication/223048893 Decomposing_intrinsi
c_and_extrinsic_motivation_for_exercise_Application_to_stages_of motiva
tional_readiness
Chakravartty, S. (2018). Self determination theory. Retrieved From
https://www.linkedin.com/pulse/self-determination-theory-sandeep-
chakravartty
Cheng, J. (2025). Blended learning reform in English viewing, listening and
speaking course based on the POA in the post-pandemic era. Frontier in
Education, 1-15. doi: 10.3389/feduc.2025.1512667. Retrieved From
https://www.google.com/url?esrc=s&q=&rct=j&sa=U&url=https://www.fro
ntiersin.org/journals/education/articles/10.3389/feduc.2025.1512667/pdf&v
ed=2ahUKEwjnuglL N4g-
OAXWKBASEHUJWLtYQFnoECA0QAQ&Usg=A0VvVaw27x5j-
9x1k073uOkZImgaa
Cohen, L., Manion, L., & Morrison, K. (2000). Research methods in
education (5th ed.). New York, USA: Routledge Publication, Inc. Retrieved
From
https://www.tandfonline.com/journals/oaed20?creative=731555943070&ke
yword=educational%?20research&matchtype=b&network=g&device=c&gad
source=1&gad_campaignid=22185238941&gbraid=0AAAAApPJhIQbtnM
vB5kzOkwVIvnWKDtN_N&gclid=EAlalQobChMIIta27PSwjgMVxrGDB
x18qhGYEAAYAIAAEQJMIPD BwE
Danushka, N., & Weerasinghe, T. (2021). A Critical Review on

YoYo gl g GOl daall e (bl alal)

oo


https://digitalcommons.georgefox.edu/gfes/135/
https://www.linkedin.com/pulse/self-determination-theory-sandeep-chakravartty
https://www.linkedin.com/pulse/self-determination-theory-sandeep-chakravartty
https://www.google.com/url?esrc=s&q=&rct=j&sa=U&url=https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1512667/pdf&ved=2ahUKEwjnuqLN4q-OAxWKBdsEHUJWLtYQFnoECAoQAg&usg=AOvVaw27x5j-9xlk073uOkZlmgaa
https://www.google.com/url?esrc=s&q=&rct=j&sa=U&url=https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1512667/pdf&ved=2ahUKEwjnuqLN4q-OAxWKBdsEHUJWLtYQFnoECAoQAg&usg=AOvVaw27x5j-9xlk073uOkZlmgaa
https://www.google.com/url?esrc=s&q=&rct=j&sa=U&url=https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1512667/pdf&ved=2ahUKEwjnuqLN4q-OAxWKBdsEHUJWLtYQFnoECAoQAg&usg=AOvVaw27x5j-9xlk073uOkZlmgaa
https://www.google.com/url?esrc=s&q=&rct=j&sa=U&url=https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1512667/pdf&ved=2ahUKEwjnuqLN4q-OAxWKBdsEHUJWLtYQFnoECAoQAg&usg=AOvVaw27x5j-9xlk073uOkZlmgaa
https://www.google.com/url?esrc=s&q=&rct=j&sa=U&url=https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1512667/pdf&ved=2ahUKEwjnuqLN4q-OAxWKBdsEHUJWLtYQFnoECAoQAg&usg=AOvVaw27x5j-9xlk073uOkZlmgaa
https://www.tandfonline.com/journals/oaed20?creative=731555943070&keyword=educational%20research&matchtype=b&network=g&device=c&gad_source=1&gad_campaignid=22185238941&gbraid=0AAAAApJhIQbtnMvB5kzOkwVfvnWKDtN_N&gclid=EAIaIQobChMIlta27PSwjgMVxrGDBx18qhGYEAAYAiAAEgJMiPD_BwE
https://www.tandfonline.com/journals/oaed20?creative=731555943070&keyword=educational%20research&matchtype=b&network=g&device=c&gad_source=1&gad_campaignid=22185238941&gbraid=0AAAAApJhIQbtnMvB5kzOkwVfvnWKDtN_N&gclid=EAIaIQobChMIlta27PSwjgMVxrGDBx18qhGYEAAYAiAAEgJMiPD_BwE
https://www.tandfonline.com/journals/oaed20?creative=731555943070&keyword=educational%20research&matchtype=b&network=g&device=c&gad_source=1&gad_campaignid=22185238941&gbraid=0AAAAApJhIQbtnMvB5kzOkwVfvnWKDtN_N&gclid=EAIaIQobChMIlta27PSwjgMVxrGDBx18qhGYEAAYAiAAEgJMiPD_BwE
https://www.tandfonline.com/journals/oaed20?creative=731555943070&keyword=educational%20research&matchtype=b&network=g&device=c&gad_source=1&gad_campaignid=22185238941&gbraid=0AAAAApJhIQbtnMvB5kzOkwVfvnWKDtN_N&gclid=EAIaIQobChMIlta27PSwjgMVxrGDBx18qhGYEAAYAiAAEgJMiPD_BwE
https://www.tandfonline.com/journals/oaed20?creative=731555943070&keyword=educational%20research&matchtype=b&network=g&device=c&gad_source=1&gad_campaignid=22185238941&gbraid=0AAAAApJhIQbtnMvB5kzOkwVfvnWKDtN_N&gclid=EAIaIQobChMIlta27PSwjgMVxrGDBx18qhGYEAAYAiAAEgJMiPD_BwE

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Terminology and Definitions of Blended Learning. Proceedings of
International ~ Conference  on  Business = Management,  17(1),
DOI:10.31357/icbm.v17.5171. Retrieved From
https://www.researchgate.net/publication/359416507 Critical Review_on
Terminology and_Definitions_of Blended Learning

DeCharms, R. (1968). Personal causation: The internal affective
determinants of behavior (1st ed.). New York, USA: Academic Press.
Retrieved From
https://www.taylorfrancis.com/books/mono/10.4324/9781315825632/person
al-causation-de-charms

Deci, E. (1975). Intrinsic motivation (1st ed.). New York, USA: Plenum
Press. Retrieved From https://link.springer.com/book/10.1007/978-1-4613-
4446-9

Deci, E., & Ryan, R. (1980). The empirical exploration of intrinsic
motivational processes. In L. Berkowitz (Ed.). Advances in experimental
social psychology (Vol. 13, pp. 39-80). New York, USA: Academic Press.
Retrieved From
https://web.mit.edu/curhan/www/docs/Articles/15341 Readings/Motivation/
Deci_& Ryan Empirical_Exploration_in_Adv_Experiment_Soc_Psych vo
113 _p39.pdf

Deci, E., & Ryan, R. (1985). Intrinsic Motivation and Self Determination In
Human Behavior (1st ed.). New York, USA: Plenum. Retrieved From
https://www.scirp.org/reference/referencespapers?referenceid=1260684
Deci, E., Connell, J., & Ryan, R. (1989). Self-Determination in a work
organization. Journal of Applied Psychology, 74(1), 580-590. Retrieved
From

https://selfdeterminationtheory.org/SDT/documents/1989 DeciConnellRyan

-pdf
Deci, E., Ryan, R., & Willaims (1996). Need satisfaction and the self-

YoYo gl g GOl daall e (bl alal)
o1


https://www.researchgate.net/publication/359416507_Critical_Review_on_Terminology_and_Definitions_of_Blended_Learning
https://www.researchgate.net/publication/359416507_Critical_Review_on_Terminology_and_Definitions_of_Blended_Learning
https://www.taylorfrancis.com/books/mono/10.4324/9781315825632/personal-causation-de-charms
https://www.taylorfrancis.com/books/mono/10.4324/9781315825632/personal-causation-de-charms
https://link.springer.com/book/10.1007/978-1-4613-4446-9
https://link.springer.com/book/10.1007/978-1-4613-4446-9
https://web.mit.edu/curhan/www/docs/Articles/15341_Readings/Motivation/Deci_&_Ryan_Empirical_Exploration_in_Adv_Experiment_Soc_Psych_vol13_p39.pdf
https://web.mit.edu/curhan/www/docs/Articles/15341_Readings/Motivation/Deci_&_Ryan_Empirical_Exploration_in_Adv_Experiment_Soc_Psych_vol13_p39.pdf
https://web.mit.edu/curhan/www/docs/Articles/15341_Readings/Motivation/Deci_&_Ryan_Empirical_Exploration_in_Adv_Experiment_Soc_Psych_vol13_p39.pdf
https://www.scirp.org/reference/referencespapers?referenceid=1260684
https://selfdeterminationtheory.org/SDT/documents/1989_DeciConnellRyan.pdf
https://selfdeterminationtheory.org/SDT/documents/1989_DeciConnellRyan.pdf

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

regulation of learning. Learning and individual differences, 8(1), 165-183.
Retrieved From
https://www.sciencedirect.com/science/article/pii/S1041608096900138
Deci, E., & Ryan, R. (2000). The 'What' and 'Why' of goal pursuits: Human
needs and the self determination of behaviour. Psychological Inquiry, 11(4),
227-268.  doi: 10.1207/S15327965PLI11104 01  Retrieved  from
https://www.tandfonline.com/doi/abs/10.1207/S15327965PL11104 01
Deci, E., La-Guardia, J., Moller, A., Scheiner, M., & Ryan, R. (2006). On
the benefits of giving as well as receiving autonomy support: Mutuality in
close friendships. Personality and Social psychology Bulletin, 32(1), 313-
327. Retrieved From https://pubmed.ncbi.nlm.nih.gov/16455859/

Deci, E., Koestner, R., & Ryan, R. (1999). A meta-analytic review of
experiments examining the effects of extrinsic rewards on intrinsic
motivation. Psychological Bulletin, 125(6), 627-668. Retrieved From
https://pubmed.ncbi.nlm.nih.gov/10589297/

Deci, E., & Ryan, R. (2014). Autonomy and need satisfaction in close
relationships:  Relationships motivation theory. In N. Weinstein
(Ed.), Human motivation and interpersonal relationships: Theory, research,
and applications (pp. 53-73). Springer Science + Business Media. Retrieved
From https://doi.org/10.1007/978-94-017-8542-
https://psycnet.apa.org/record/2014-27453-003

DiCicco-Bloom, B., & Crabtree, B. (2006). The qualitative research
interview. Medical Education, 40(4), 314-321. Retrieved From
https://pubmed.ncbi.nlm.nih.gov/16573666/

Diener, E., & Crandall, R. (1978). Ethics in social and behavioral research
(1st ed.). Chicago, USA: University of Chicago Press.

Dumford, A., & Miller, A. (2018) Online learning in higher education:
exploring advantages and disadvantages for engagement. Journal of
Computing in Higher Education, 30(3), 452-465. Retrieved From

YoYo gl g GOl daall e (bl alal)
CRRY


https://www.sciencedirect.com/science/article/pii/S1041608096900138
https://www.tandfonline.com/doi/abs/10.1207/S15327965PLI1104_01
https://pubmed.ncbi.nlm.nih.gov/16455859/
https://pubmed.ncbi.nlm.nih.gov/10589297/
https://psycnet.apa.org/doi/10.1007/978-94-017-8542-6_3
https://psycnet.apa.org/record/2014-27453-003
https://pubmed.ncbi.nlm.nih.gov/16573666/

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

https://www.google.com/search?g=0Online+learning+in+higher+education%
3A+exploring+advantages+and+disadvantages+for+engagement.&rlz=1C5

CHFA_enEG923EG923&0g=0nline+learning+in+higher+education%3A+e
xploring+advantages+and+disadvantages+for+engagement.&ags=chrome..6
9i57.1084j0j4&sourceid=chrome&ie=UTF-8

Dyrlund, A., & Wininger, S. (2006). An evaluation of barrier efficacy and
cognitive evaluation theory as predictors of exercise attendance. Journal of
Applied Biobehavioral Research, 11(3-4), 133-146. Retrieved From
https://psycnet.apa.org/record/2007-13493-001

Shroff, R., & Vogel, D. (2009). Assessing the factors deemed to support
individual student intrinsic motivation in technology supported online and
face-to-face discussions. Journal of Information Technology Education,
8(1), 59-85. Retrieved From
https://www.researchgate.net/publication/220590669 Assessing_the Factor
s_Deemed_to_Support_Individual_Student_Intrinsic_Motivation_in_Techn
ology Supported_Online_and_Face-to-Face_Discussions

Elding, D. (2005). Modelling Employee Motivation and Performance
(Doctoral Dissertation). University of Birmingham. UK. Retrieved From
https://etheses.bham.ac.uk/id/eprint/11/

Elphinstone, B., Egan, P., & Whitehead, R., (2021). Greater autonomous
motivation for study and basic psychological need satisfaction by being
presently aware and ‘letting go’: An exploration of mindful attention and
nonattachment. Motivation and Emotion, 45(1), 1-12. Retrieved From
https://www.researchgate.net/publication/341905945 Greater _autonomous

motivation_for_study and_basic_psychological_need satisfaction_by bein
g_presently aware and 'letting_go' An_exploration_of mindful_attention

and_nonattachment.

Ervin, A. (2021). How Relationships Motivation Theory (RMT) can
promote positive cross-aged mentorships?. The Chronicle of Evidence-

YoYo gl g GOl daall e (bl alal)
oA


https://www.google.com/search?q=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&rlz=1C5CHFA_enEG923EG923&oq=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&aqs=chrome..69i57.1084j0j4&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&rlz=1C5CHFA_enEG923EG923&oq=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&aqs=chrome..69i57.1084j0j4&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&rlz=1C5CHFA_enEG923EG923&oq=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&aqs=chrome..69i57.1084j0j4&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&rlz=1C5CHFA_enEG923EG923&oq=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&aqs=chrome..69i57.1084j0j4&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&rlz=1C5CHFA_enEG923EG923&oq=Online+learning+in+higher+education%3A+exploring+advantages+and+disadvantages+for+engagement.&aqs=chrome..69i57.1084j0j4&sourceid=chrome&ie=UTF-8
https://psycnet.apa.org/record/2007-13493-001
https://www.researchgate.net/publication/220590669_Assessing_the_Factors_Deemed_to_Support_Individual_Student_Intrinsic_Motivation_in_Technology_Supported_Online_and_Face-to-Face_Discussions
https://www.researchgate.net/publication/220590669_Assessing_the_Factors_Deemed_to_Support_Individual_Student_Intrinsic_Motivation_in_Technology_Supported_Online_and_Face-to-Face_Discussions
https://www.researchgate.net/publication/220590669_Assessing_the_Factors_Deemed_to_Support_Individual_Student_Intrinsic_Motivation_in_Technology_Supported_Online_and_Face-to-Face_Discussions
https://etheses.bham.ac.uk/id/eprint/11/
https://www.researchgate.net/publication/341905945_Greater_autonomous_motivation_for_study_and_basic_psychological_need_satisfaction_by_being_presently_aware_and_'letting_go'_An_exploration_of_mindful_attention_and_nonattachment
https://www.researchgate.net/publication/341905945_Greater_autonomous_motivation_for_study_and_basic_psychological_need_satisfaction_by_being_presently_aware_and_'letting_go'_An_exploration_of_mindful_attention_and_nonattachment
https://www.researchgate.net/publication/341905945_Greater_autonomous_motivation_for_study_and_basic_psychological_need_satisfaction_by_being_presently_aware_and_'letting_go'_An_exploration_of_mindful_attention_and_nonattachment
https://www.researchgate.net/publication/341905945_Greater_autonomous_motivation_for_study_and_basic_psychological_need_satisfaction_by_being_presently_aware_and_'letting_go'_An_exploration_of_mindful_attention_and_nonattachment

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Based Mentoring. Retrieved From
https://www.evidencebasedmentoring.org/co-constructing-knowledge-with-
youths-how-relationships-motivation-theory-rmt-can-promote-positive-
cross-aged-mentorships/

Fan, S., Trimble, A., Kember, D., Muir, T., Douglas, T., & Wang, Y.
(2024) Supporting engagement and retention of online and blended-learning
students: a qualitative study from an Australian University. The Australian
Educational Researcher  51(1), 403-421. Retrieved From
https://idp.springer.com/authorize?response_type=cookie&client id=springe
rlink&redirect_uri=https%3A%2F%2Flink.springer.com%2Farticle%2F10.
1007%2Fs13384-022-00605-5

Ferri, F., Grifoni, P., & Guzzo, T. (2020). Online learning and emergency
remote teaching: opportunities and challenges in emergency situations.
Societies, 10(4), 86. Retrieved From https://www.mdpi.com/2075-
4698/10/4/86

Fischer, N., & Rustemeyer, R. (2007). Motivation sentwicklung and
Schulerzentrierte Lehrkraftverhalten im Mathematikunterricht [The Impact
of Perceived Teacher behavior on Motivational Development in
Mathematics]. Zeitschrift Fur Padagogische Psychologie, 21, 135-144.
Retrieved From https://www.fachportal-
paedagogik.de/literatur/vollanzeige.html?F1d=2932264

Fleck, J. (2012). Blended learning and learning communities: Opportunities
and challenges. Journal of Management Development, 31(4), 398-411.
Retrieved From
https://www.emerald.com/insight/content/doi/10.1108/02621711211219059
[full/ntml

Gagné, M., & Deci, E. (2005). Self-determination theory and work
motivation. Journal of Organizational Behavior, 26(4), 331-362. doi:
10.1002/job.322. Retrieved From https://psycnet.apa.org/record/2005-

YoYo gl g GOl daall e (bl alal)
CAR


https://www.evidencebasedmentoring.org/co-constructing-knowledge-with-youths-how-relationships-motivation-theory-rmt-can-promote-positive-cross-aged-mentorships/
https://www.evidencebasedmentoring.org/co-constructing-knowledge-with-youths-how-relationships-motivation-theory-rmt-can-promote-positive-cross-aged-mentorships/
https://www.evidencebasedmentoring.org/co-constructing-knowledge-with-youths-how-relationships-motivation-theory-rmt-can-promote-positive-cross-aged-mentorships/
https://idp.springer.com/authorize?response_type=cookie&client_id=springerlink&redirect_uri=https%3A%2F%2Flink.springer.com%2Farticle%2F10.1007%2Fs13384-022-00605-5
https://idp.springer.com/authorize?response_type=cookie&client_id=springerlink&redirect_uri=https%3A%2F%2Flink.springer.com%2Farticle%2F10.1007%2Fs13384-022-00605-5
https://idp.springer.com/authorize?response_type=cookie&client_id=springerlink&redirect_uri=https%3A%2F%2Flink.springer.com%2Farticle%2F10.1007%2Fs13384-022-00605-5
https://www.mdpi.com/2075-4698/10/4/86
https://www.mdpi.com/2075-4698/10/4/86
https://www.fachportal-paedagogik.de/literatur/vollanzeige.html?FId=2932264
https://www.fachportal-paedagogik.de/literatur/vollanzeige.html?FId=2932264
https://www.emerald.com/insight/content/doi/10.1108/02621711211219059/full/html
https://www.emerald.com/insight/content/doi/10.1108/02621711211219059/full/html
https://psycnet.apa.org/record/2005-04957-001

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

04957-001

Gagné, M., Forest, J., Vansteenkiste, M., Crevier-Braud, L., Broeck, A.,
Aspeli, A., Bellerose, J., Benabou, C., Chemolli, E., Gintert, S., Halvari, H.,
Indiyastuti, D., Johnson, P., Molstad, M., Naudin, M., Ndao, A., Olafsen,
A., Roussel, P., Wang, Z., & Westbye, C. (2015). The multidimensional
work motivation scale: Validation evidence in seven languages and nine
countries. European Journal of Work and Organizational Psychology,
24(2), 178-196. Retrieved From
https://www.tandfonline.com/doi/abs/10.1080/1359432X.2013.877892? _ cf
chl_rt tk=FGzczT3WUGwW0DOHRWxh6_gg8ulk3dX2rMGB.6.k_nUw-
1752175973-1.0.1.1-
XCLUNMKVza4EVqTsI6W20GMMRcGCQPUieMZnf5Wj2pU

Gerbic, P. (2011). Teaching using a blended approach-what does the
literature tell us?. Educational Media International, 48(3), 221-234.
Retrieved From
https://www.tandfonline.com/doi/abs/10.1080/09523987.2011.615159
Ghenghesh, P. (2013). Job satisfaction and motivation. British Journal of
Education, Society and Behavioural Science, 3(4), 456-466. Retrieved From
https://journaljesbs.com/index.php/JESBS/article/view/704

Grolnick, W., & Ryan, R. (1987). Parent styles associated with children's
school-related self-regulation and competence in school. Journal of
Educational Psychology, 81(2), 143-154. Retrieved From
https://selfdeterminationtheory.org/SDT/documents/1989 GrolnickRyan.pdf
GiiLsoy, S. (2025). The mediating role of relationship motivation in the
relationship between basic psychological need satisfaction and marital
adjustment: A dyadic analysis (Doctoral Thesis). The graduate school of
social sciences of Middle East Technical University, USA. (1-208).
Retrieved From
https://open.metu.edu.tr/bitstream/handle/11511/114086/10712239.pdf

YoYo gl g GOl daall e (bl alal)

0\".


https://psycnet.apa.org/record/2005-04957-001
https://www.tandfonline.com/doi/abs/10.1080/1359432X.2013.877892?__cf_chl_rt_tk=FGzczT3WUGwoD0HRWxh6_gg8ulk3dX2rMGB.6.k_nUw-1752175973-1.0.1.1-XCLUNMKVza4EVqTsI6W20GMMRcGCQPUieMZnf5Wj2pU
https://www.tandfonline.com/doi/abs/10.1080/1359432X.2013.877892?__cf_chl_rt_tk=FGzczT3WUGwoD0HRWxh6_gg8ulk3dX2rMGB.6.k_nUw-1752175973-1.0.1.1-XCLUNMKVza4EVqTsI6W20GMMRcGCQPUieMZnf5Wj2pU
https://www.tandfonline.com/doi/abs/10.1080/1359432X.2013.877892?__cf_chl_rt_tk=FGzczT3WUGwoD0HRWxh6_gg8ulk3dX2rMGB.6.k_nUw-1752175973-1.0.1.1-XCLUNMKVza4EVqTsI6W20GMMRcGCQPUieMZnf5Wj2pU
https://www.tandfonline.com/doi/abs/10.1080/1359432X.2013.877892?__cf_chl_rt_tk=FGzczT3WUGwoD0HRWxh6_gg8ulk3dX2rMGB.6.k_nUw-1752175973-1.0.1.1-XCLUNMKVza4EVqTsI6W20GMMRcGCQPUieMZnf5Wj2pU
https://www.tandfonline.com/doi/abs/10.1080/09523987.2011.615159
https://journaljesbs.com/index.php/JESBS/article/view/704
https://selfdeterminationtheory.org/SDT/documents/1989_GrolnickRyan.pdf
https://open.metu.edu.tr/bitstream/handle/11511/114086/10712239.pdf

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Hamzah, F. & Ok, E. (2025). Ethical and Legal Considerations. 1-10.
Retrieved From
https://www.researchgate.net/publication/389175705 Ethical_and_Legal C
onsiderations

Hakala, 1., Laine, S., & Myllymaki, M. (2010). Diversification of adult
education with the help of video lectures. Paper presented at the 9th
International Conference on Information Technology Based Higher
Education and Training-ITHET.

Harter, S. (1981). A new self-report scale of intrinsic verses extrinsic
orientation in the classroom: Motivational and informational components.
Developmental ~ Psychology, 17(3), 300-312. Retrieved From
https://psycnet.apa.org/record/1981-24428-001

Harter, S. (1992). The relationship between perceived competence, affect,
and motivational orientation within the classroom: Processes and patterns
of change. In I. A. K. Boggiano & T. s. Pittman (Eds.), Achievement and
motivation: A social-developmental perspective. Cambridge University
Press. Retrieved From https://awspntest.apa.org/record/1993-97347-004
Hanisch, J., Caroll, M., Combes, B. & Millington, A. (2011). Online LIS
Education: Towards The Right Balance Of Flexibility And Engagement.
Retrieved From

Hasan, B. (2024). The Effectiveness of Blended Learning, Digital Literacy
Programs, and Teacher Training on Student Outcomes in 2024. Global
International Journal of Innovative Research, 2(8), 1744-1752. Retrieved
From https://doi.org/10.59613/global.v2i8.249

Hesse-Biber, S., & Leavy, P. (2011). Chapter 4: Ethics of Social Research
(2nd ed.). USA: SAGE Publications, Inc.

Hoover, R., & Koerber, L. (2011). Using NVivo to Answer the Challenges
of Qualitative Research in Professional Communication: Benefits and Best

YoYo gl g GOl daall e (bl alal)
CAR


https://www.researchgate.net/publication/389175705_Ethical_and_Legal_Considerations
https://www.researchgate.net/publication/389175705_Ethical_and_Legal_Considerations
https://psycnet.apa.org/record/1981-24428-001
https://awspntest.apa.org/record/1993-97347-004

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Practices Tutorial. IEEE Transactions on Professional Communication,
54(1), 68-82. Retrieved From
https://www.researchgate.net/publication/224082957 Using_NVivo to Ans
wer_the Challenges_of Qualitative Research_in_Professional_Communica
tion_Benefits_and_Best_Practices_Tutorial

Huyen, N. (2020). Cognitive Evaluation Theory: What Nurtures Our
Intrinsic

Motivations?. Retrieved From
https://www.researchgate.net/publication/343612491 Cognitive Evaluation
Theory What_nurtures_our_intrinsic_motivation

Holenko, M., & Hoi¢-Bozi¢, N. (2008). Using online discussions in a
blended learning course. International Journal of Emerging Technologies in
Learning, 3(2), 18-23. Retrieved From https://online-
journals.org/index.php/i-jet/article/view/630/594

Jankelova, N., Joniakova, Z., & Matkovcikova, N. (2025). The role of
intrinsic and prosocial motivation, perceived organizational support and job
autonomy in strengthening the work engagement of university teachers.

TEM Journal. 14(1), 326-341.
https://www.temjournal.com/content/141/TEMJournalFebruary2025 326 3
41.pdf

Jawaid M, Masood Z, & Imran N. (2024). Intrinsic motivation between
face-to-face and blended learning in surgical clinical education. Pak Journal
Med Science. 40(5), 913-917. doi: https://doi.org/10.12669/pjms.40.5.1048
Retrieved from https://pubmed.ncbi.nlm.nih.gov/38827872/

Jones, A., & Issroff, K. (2005). Learning Technologies: Affective and Social
Issues in Computer-Supported Collaborative Learning. Computers &
Education, 44(4), 395-408. Retrieved From
https://www.researchgate.net/publication/222816040 Learning_technologie
s_Affective_and_social _issues_in_computer-

YoYo gl g GOl daall e (bl alal)
oYY


https://www.researchgate.net/publication/224082957_Using_NVivo_to_Answer_the_Challenges_of_Qualitative_Research_in_Professional_Communication_Benefits_and_Best_Practices_Tutorial
https://www.researchgate.net/publication/224082957_Using_NVivo_to_Answer_the_Challenges_of_Qualitative_Research_in_Professional_Communication_Benefits_and_Best_Practices_Tutorial
https://www.researchgate.net/publication/224082957_Using_NVivo_to_Answer_the_Challenges_of_Qualitative_Research_in_Professional_Communication_Benefits_and_Best_Practices_Tutorial
https://www.researchgate.net/publication/343612491_Cognitive_Evaluation_Theory_What_nurtures_our_intrinsic_motivation
https://www.researchgate.net/publication/343612491_Cognitive_Evaluation_Theory_What_nurtures_our_intrinsic_motivation
https://online-journals.org/index.php/i-jet/article/view/630/594
https://online-journals.org/index.php/i-jet/article/view/630/594
https://www.temjournal.com/content/141/TEMJournalFebruary2025_326_341.pdf
https://www.temjournal.com/content/141/TEMJournalFebruary2025_326_341.pdf
https://doi.org/10.12669/pjms.40.5.1048
https://pubmed.ncbi.nlm.nih.gov/38827872/
https://www.researchgate.net/publication/222816040_Learning_technologies_Affective_and_social_issues_in_computer-supported_collaborative_learning
https://www.researchgate.net/publication/222816040_Learning_technologies_Affective_and_social_issues_in_computer-supported_collaborative_learning

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

supported collaborative learning

Judd, C., Smith, E., & Kidder, L. (1991). Research Methods in Social
Relations - Sixth Edition. Texas: Harcourt Brace Javanovich.

Kato, S. (2022). Establishing High-Quality Relationships through a
Mentoring Programme: Relationships Motivation Theory. Autonomy
Support Beyond the Language Learning Classroom. (Chapter 9)(pp.164-
182). Retrieved From
https://www.researchgate.net/publication/366725119 9 Establishing_High-
Quality Relationships through a_Mentoring_Programme_Relationships M
otivation Theory

Kamberi, M. (2025). The types of intrinsic motivation as predictors of academic
achievement: the mediating role of deep learning strategy. Educational
Psychology & Counselling | Research Article, 12(1), 1-16. Retrieved From
file:///Users/aishenoour/Downloads/The_types of intrinsic_motivation_as_predi
ctors_of.pdf

Kearsley. G. (2000). Online Education: Learning and teaching in
cyberspace, 207 pages, softcover. Belmont, CA.: Wadsworth. ISBN: 0 5345
0689 5

Kintu, M., Zhu, C., & Kagambe, E. (2017). Blended learning effectiveness:
The relationship between student characteristics, design features and
outcomes. International Journal of Educational Technology in Higher
Education, 14(7), 1-20. Retrieved From
https://www.researchgate.net/profile/Kintu-

Justice/publication/311910208 Blended_learning_effectiveness_the_relatio
nship_between_student_characteristics_design_features and_outcomes/link
$/5899¢c5ce92851¢c8bb681c258/Blended-learning-effectiveness-the-
relationship-between-student-characteristics-design-features-and-
outcomes.pdf?origin=publication_detail& tp=eyJjb250ZXh0ljp7ImZpcnNO
UGFnZS161nNpZ251cClsinBhZ2UiOiJwdWJsaWNhdGIvbkRvd25sb2Fkli

YoYo gl g GOl daall e (bl alal)
oYYy


https://www.researchgate.net/publication/222816040_Learning_technologies_Affective_and_social_issues_in_computer-supported_collaborative_learning
https://www.researchgate.net/publication/366725119_9_Establishing_High-Quality_Relationships_through_a_Mentoring_Programme_Relationships_Motivation_Theory
https://www.researchgate.net/publication/366725119_9_Establishing_High-Quality_Relationships_through_a_Mentoring_Programme_Relationships_Motivation_Theory
https://www.researchgate.net/publication/366725119_9_Establishing_High-Quality_Relationships_through_a_Mentoring_Programme_Relationships_Motivation_Theory
file:///C:/Users/aishenoour/Downloads/The_types_of_intrinsic_motivation_as_predictors_of.pdf
file:///C:/Users/aishenoour/Downloads/The_types_of_intrinsic_motivation_as_predictors_of.pdf
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

wicHJIdmIvdXNQYWadlljoicHVibGIj Y XRpb24ifX0& cf chl_tk=faHjfe0
FSu09nze9dOrTAIwWRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-
eueleaw8|IS.skW_DGGC11.B_KbtpJI2YPSsy.WaOtE
King, S., & Arnold, K. (2012). Blended learning environments in higher
education: A case study of how professors make it happen. Mid-Western
Educational Researcher, 25(1-2), 44-59. Retrieved From
https://scholar.google.com.eg/scholar?q=Blended+learning+environments+i
n+higher+education:+A+case+study+of+how+professors+make+it+happen
&hl=ar&as_sdt=0&as_vis=1&oi=scholart
Kruglanski, A., Friedman, I., & Zeevi, G. (1971). The effects of extrinsic
incentives on some qualitative aspects of task performance. Journal of
Personality, 39(4), 606-617. Retrieved from
https://psycnet.apa.org/record/1972-22156-001
Koka, A., & Hagger, M. (2010). Perceived teaching behaviors and self-
determined motivation in physical education: A test of self-determination
theory. Research Quarterly For Exercise and Sport, 81(1), 74-86. Retrieved
From https://pubmed.ncbi.nim.nih.qgov/20387401/
Knee, C. & Browne, L. (2023). Relationships Motivation Theory. In R. M.
Ryan (Ed.), The Oxford handbook of self-determination theory (pp. 160-
183). Oxford University Press. Retrieved From
https://psycnet.apa.org/record/2023-65872-007
Kunz, A., & Pfaff, D. (2002). Agency theory, performance evaluation and
the hypothetical construct of intrinsic motivation. Account Organization and
Social, 27(3), 275-295. Retrieved From
https://econpapers.repec.org/article/eeeaosoci/v_3a27 3ay 3a2002_3ai_3a3
3ap_3a275-295.htm
Kusurkar, R., Ten-Cate, T., Van Asperen, M., & Croiset, G. (2011).
Motivation as an independent and a dependent variable in medical
education: A review of the literature. Medical Teacher, 33(1), e242—e262.

YoYo gl g GOl daall e (bl alal)
ov¢


https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://www.researchgate.net/profile/Kintu-Justice/publication/311910208_Blended_learning_effectiveness_the_relationship_between_student_characteristics_design_features_and_outcomes/links/5899c5ce92851c8bb681c258/Blended-learning-effectiveness-the-relationship-between-student-characteristics-design-features-and-outcomes.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=faHjfe0FSu09nze9d0rTAlwRueAFhSm7iFLtLVxnvC8-1735548802-1.0.1.1-eueLeaw8jlS.skW_DGGC1I.B_KbtpJl2YPSsy.Wa0tE
https://scholar.google.com.eg/scholar?q=Blended+learning+environments+in+higher+education:+A+case+study+of+how+professors+make+it+happen&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com.eg/scholar?q=Blended+learning+environments+in+higher+education:+A+case+study+of+how+professors+make+it+happen&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com.eg/scholar?q=Blended+learning+environments+in+higher+education:+A+case+study+of+how+professors+make+it+happen&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://pubmed.ncbi.nlm.nih.gov/20387401/
https://psycnet.apa.org/record/2023-65872-007
https://econpapers.repec.org/article/eeeaosoci/v_3a27_3ay_3a2002_3ai_3a3_3ap_3a275-295.htm
https://econpapers.repec.org/article/eeeaosoci/v_3a27_3ay_3a2002_3ai_3a3_3ap_3a275-295.htm

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Retrieved From https://pubmed.ncbi.nlm.nih.gov/21517676/

Kearsley, G. (2000). Online education: Learning and teaching in
cyberspace (2nd ed.). Belmont, CA: Wadsworth.

Leontyeva, I. (2018). Modern distance learning technologies in higher
education: introduction problems. Eurasia Journal of Mathematics, Science
and  Technology  Education, 14(10), 1-8. Retrieved From
https://doi.org/10.29333/ejmste/92284

Levesque, C., Williams, G., Elliot, D., Pickering, M., Bodenhamer, B., &
Finley, P. (2007). Validating the theoretical structure of the treatment self-
regulation questionnaire (TSRQ) across three different health behaviors.
Health Education Research, 22(5), 691-702. Retrieved From
https://pubmed.ncbi.nim.nih.gov/17138613/

Lin, X.-Z. (2004). Successful EFL learners and their self-regulation: A case
study of students in an advanced English Program In One University
(Master Dissertation).

Lim, D. (2004). Cross cultural differences in online learning motivation.
Educational Media International, 41(2), 863-870. Retrieved From
https:/files.eric.ed.gov/fulltext/ED492446.pdf

Lynch, R., & Dembo, M. (2004). The Relationship between Self-Regulation
and Online Learning in a Blended Learning Context. International Review
of Research in Open and Distance Learning, 2(5), 1-16. Retrieved From
https://www.researchgate.net/publication/26413681_The_ Relationship Bet
ween_Self-
Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext
163e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-
and-Online-Learning-in-a-Blended-Learning-
Context.pdf?origin=publication_detail& tp=eyJjb250ZXh0ljp7ImZpcnNOU
GFEnZSI6InB1YmxpY2F0aW9uliwicGEnZS16InB1YmxpY2F0aW9uRG93
bmxvYWQIiLCJwecmV2aW91c1BhZ2UiOiJwdWJIsaWNhdGIvbiJ9fQ&  cf

YoYo gl g GOl daall e (bl alal)

oYo


https://pubmed.ncbi.nlm.nih.gov/21517676/
https://pubmed.ncbi.nlm.nih.gov/17138613/
https://files.eric.ed.gov/fulltext/ED492446.pdf
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

chl_tk=0.KSIc2C7AB6IBipCKnVtZ707LanwyeQxr11C3jZQs0-
1736926146-1.0.1.1-
Im8pyZfqaVICcsaAxfeGxt9G.iMD2IEywmOBHQDaL HQ

Neufeld, A., & Kassam, A. (2025) Why Respect for Learner Autonomy Is
an Ethical Priority. The clinical Teacher (ASMA), Association for the Study
of Medical Education and John Wiley & Sons Ltd., 1-5. Retrieved From
https://selfdeterminationtheory.org/wp-
content/uploads/2025/03/2025_NeufeldKassam_WhyRespect.pdf
Makhdoom, N., Khoshhal, K., Algaidi, S., Heissam, K., & Zolaly, M. (2013).
Blended leaming’ as an effective teaching and learning strategy in clinical
medicine: A comparative cross-sectional university-based study. Journal of Taibah
University  Medical  Sciences, 8(1), 12-17. Retrieved  From
https://www.sciencedirect.com/science/article/pii/S1658361213000036
Masood, S., Bhombal, S., Tariq, B., & Unzela, G. (2024). Blended learning:
An innovative teaching strategy to teach dermatology to the family medicine
residents of a teaching hospital. Journal of Family Medicine and Primary
Care 13(9), 3571-3575. Retrieved from
https://journals.lww.com/jfmpc/fulltext/2024/13090/blended_learning__an_i
nnovative_teaching_strategy.14.aspx

McKernan, B., Martey, R., Stromer-Galley, J., Kenski, K., Clegg, B.,
Folkestad, J., Strzalkowski, T. (2015). We don’t need no stinkin’badges:
The impact of reward features and feeling rewarded in educational games.
Computers in Human Behavior, 45(1), 299-306. Retrieved From
https://doi.org/10.1016/j.chb.2014.12.028

Mclsaac, M., & Gunawardena, C. (1996). Distance Education. In D.H.
Jonassen, (Ed.), Handbook of research for educational communications and
technology: A project of the association for educational communications
and technology (pp. 403-437). New York: Simon and Schuster Macmillan.
Retrieved From https://link.springer.com/article/10.1007/BF02299632

YoYo gl g GOl daall e (bl alal)
oy


https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://www.researchgate.net/publication/26413681_The_Relationship_Between_Self-Regulation_and_Online_Learning_in_a_Blended_Learning_Context/fulltext/63e629eb6425237563a21fc2/The-Relationship-Between-Self-Regulation-and-Online-Learning-in-a-Blended-Learning-Context.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uRG93bmxvYWQiLCJwcmV2aW91c1BhZ2UiOiJwdWJsaWNhdGlvbiJ9fQ&__cf_chl_tk=O.KSIc2C7AB6IBipCKnVtZ7o7LanwyeQxr1IC3jZQs0-1736926146-1.0.1.1-lm8pyZfqaV9CcsaAxfeGxt9G.iMD2lEywm0BHQDaLHQ
https://selfdeterminationtheory.org/wp-content/uploads/2025/03/2025_NeufeldKassam_WhyRespect.pdf
https://selfdeterminationtheory.org/wp-content/uploads/2025/03/2025_NeufeldKassam_WhyRespect.pdf
https://www.sciencedirect.com/science/article/pii/S1658361213000036
https://journals.lww.com/jfmpc/toc/2024/13090
https://journals.lww.com/jfmpc/fulltext/2024/13090/blended_learning__an_innovative_teaching_strategy.14.aspx
https://journals.lww.com/jfmpc/fulltext/2024/13090/blended_learning__an_innovative_teaching_strategy.14.aspx
https://doi.org/10.1016/j.chb.2014.12.028
https://link.springer.com/article/10.1007/BF02299632

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Mirza, H., Bellalem, F., & Mirza, C. (2023). Ethical Considerations in Qualitative
Research: Summary Guidelines for Novice Social Science Researchers. Journal of
Social ~ Studies and  Researchll(l), 441-449. Retrieved  From
https://www.researchgate.net/publication/370838199 Ethical_Considerations_in
Qualitative _Research_Summary_Guidelines_for Novice Social_Science Researc
hers

Frei-Landau, R., Muchnik-Rozanov, Y., & Avidov-Ungar, O. (2022) Using
Rogers' Diffusion of Innovation Theory to Conceptualize the Mobile-Learning
Adoption Process in Teacher Education in the COVID-19 Era. Education and
Information ~ Technologies, 27(1), 12811-12838. Retrieved From
https://www.researchgate.net/publication/361109032_Using_Rogers' Diffusion
of Innovation_Theory to_Conceptualize_the Mobile-
Learning_Adoption_Process_in_Teacher Education_in_the COVID-19 Era
Muirhead, B. (2005). A Canadian perspective on the uncertian future of
distance education. Distance Education, 26(2), 239-254. Retrieved From
https://www.researchgate.net/publication/240534174 A_Canadian_Perspect
ive_on_the Uncertain_Future of Distance Education

Nayavich, J. (2012). Exploring compensation model reform towards
improved innovation and productivity within three manufacturing firms
(Doctoral Dissertation). Northcentral University, Prescott Valley, Arizona.
Retrieved From
https://catalog.ncu.edu/mime/media/7/351/August+2015+Catalog.pdf
Ntoumanis, N., & Standage, M. (2009). Motivation in physical education
classes: A self determination theory perspective. Journal of Sport and
Exercise Psychology, 31(2), 189-210. Retrieved From
https://journals.sagepub.com/doi/10.1177/1477878509104324

Niemiec, M. (2006). Blended learning success considerations. Paper
presented at the International Conference on Asynchronous Learning
Networks, Orlando, FL.

YoYo gl g GOl daall e (bl alal)
ovy


https://www.researchgate.net/publication/370838199_Ethical_Considerations_in_Qualitative_Research_Summary_Guidelines_for_Novice_Social_Science_Researchers
https://www.researchgate.net/publication/370838199_Ethical_Considerations_in_Qualitative_Research_Summary_Guidelines_for_Novice_Social_Science_Researchers
https://www.researchgate.net/publication/370838199_Ethical_Considerations_in_Qualitative_Research_Summary_Guidelines_for_Novice_Social_Science_Researchers
https://www.researchgate.net/publication/361109032_Using_Rogers'_Diffusion_of_Innovation_Theory_to_Conceptualize_the_Mobile-Learning_Adoption_Process_in_Teacher_Education_in_the_COVID-19_Era
https://www.researchgate.net/publication/361109032_Using_Rogers'_Diffusion_of_Innovation_Theory_to_Conceptualize_the_Mobile-Learning_Adoption_Process_in_Teacher_Education_in_the_COVID-19_Era
https://www.researchgate.net/publication/361109032_Using_Rogers'_Diffusion_of_Innovation_Theory_to_Conceptualize_the_Mobile-Learning_Adoption_Process_in_Teacher_Education_in_the_COVID-19_Era
https://www.researchgate.net/publication/240534174_A_Canadian_Perspective_on_the_Uncertain_Future_of_Distance_Education
https://www.researchgate.net/publication/240534174_A_Canadian_Perspective_on_the_Uncertain_Future_of_Distance_Education
https://catalog.ncu.edu/mime/media/7/351/August+2015+Catalog.pdf
https://journals.sagepub.com/doi/10.1177/1477878509104324

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Ocak, M. (2011). Why are faculty members not teaching blended courses?
Insights from faculty members. Computers and Education, 56(3), 689-699.
Retrieved From
https://www.researchgate.net/publication/223295689 Why are_faculty me
mbers_not_teaching_blended_courses_Insights_from_faculty members? c
f_chl_rt_tk=W10P2e8rf6mmRVY 3Ejqy6v2zgCulXkUFShiMiLP5c7Y -
1752192120-1.0.1.1-

toExdt3tBmi9zgjpHb3zA1MhVOQUT2T XYGyVE3gZiLM

Osguthorpe, R., & Graham, C. (2003). Blended learning environments:
Definitions and directions. Quarterly review of Distance Education, 4 (1),
227-233. Retrieved From
https://logon.ebsco.zone/api/dispatcher/continue?acr_values=url+crawler&l
ogin_hint=crl%3Ac%2Cprofid%3Aehost%2Can%3A11164018%2Cprofid
%3Aehost

Ohazuruike, K. (2021) Blended learning and technological pedagogical
knowledge. Journal of Global Social Sciences, 2(7), 37-49.
https://www.researchgate.net/publication/361690249 Blended_learning_an
d_technological _pedagogical_knowledge

Patall, E., Zambrano, J., Kennedy, A., Yates, N., & Vallin, J. (2022).
Promoting an agentic orientation: An intervention in university psychology
and physical science courses. Journal of Educational Psychology, 114(2),
368-392. Retrieved From https://doi.org/10.1037/edu0000614.

Pelletier, L., Fortier, M., Vallerand, R., Tuson, K., Briere, N., & Blais, M.
(1995). Towards a new measure of intrinsic motivation, extrinsic
motivation, and amotivation in sports: The sport motivation scale (SMS).
Journal of Sport and Exercise Psychology, 17(1), 35-54. Retrieved From
https://selfdeterminationtheory.org/SDT/documents/1995 PelletierFortierVa
llerandTuson_JSEP.pdf

Pelletier, L., Seguin-Levesque, C., & Legault, L. (2002). Pressure from

YoYo gl g GOl daall e (bl alal)
oY A


https://www.researchgate.net/publication/223295689_Why_are_faculty_members_not_teaching_blended_courses_Insights_from_faculty_members?__cf_chl_rt_tk=W10P2e8rf6mmRVY3Ejgy6v2zgCuIXkUFShiMiLP5c7Y-1752192120-1.0.1.1-toExdt3tBmi9zgjpHb3z1MhVOQUT2T_XYGyvE3qZiLM
https://www.researchgate.net/publication/223295689_Why_are_faculty_members_not_teaching_blended_courses_Insights_from_faculty_members?__cf_chl_rt_tk=W10P2e8rf6mmRVY3Ejgy6v2zgCuIXkUFShiMiLP5c7Y-1752192120-1.0.1.1-toExdt3tBmi9zgjpHb3z1MhVOQUT2T_XYGyvE3qZiLM
https://www.researchgate.net/publication/223295689_Why_are_faculty_members_not_teaching_blended_courses_Insights_from_faculty_members?__cf_chl_rt_tk=W10P2e8rf6mmRVY3Ejgy6v2zgCuIXkUFShiMiLP5c7Y-1752192120-1.0.1.1-toExdt3tBmi9zgjpHb3z1MhVOQUT2T_XYGyvE3qZiLM
https://www.researchgate.net/publication/223295689_Why_are_faculty_members_not_teaching_blended_courses_Insights_from_faculty_members?__cf_chl_rt_tk=W10P2e8rf6mmRVY3Ejgy6v2zgCuIXkUFShiMiLP5c7Y-1752192120-1.0.1.1-toExdt3tBmi9zgjpHb3z1MhVOQUT2T_XYGyvE3qZiLM
https://www.researchgate.net/publication/223295689_Why_are_faculty_members_not_teaching_blended_courses_Insights_from_faculty_members?__cf_chl_rt_tk=W10P2e8rf6mmRVY3Ejgy6v2zgCuIXkUFShiMiLP5c7Y-1752192120-1.0.1.1-toExdt3tBmi9zgjpHb3z1MhVOQUT2T_XYGyvE3qZiLM
https://logon.ebsco.zone/api/dispatcher/continue?acr_values=url+crawler&login_hint=crl%3Ac%2Cprofid%3Aehost%2Can%3A11164018%2CprofId%3Aehost
https://logon.ebsco.zone/api/dispatcher/continue?acr_values=url+crawler&login_hint=crl%3Ac%2Cprofid%3Aehost%2Can%3A11164018%2CprofId%3Aehost
https://logon.ebsco.zone/api/dispatcher/continue?acr_values=url+crawler&login_hint=crl%3Ac%2Cprofid%3Aehost%2Can%3A11164018%2CprofId%3Aehost
https://www.researchgate.net/publication/361690249_Blended_learning_and_technological_pedagogical_knowledge
https://www.researchgate.net/publication/361690249_Blended_learning_and_technological_pedagogical_knowledge
https://doi.org/10.1037/edu0000614
https://selfdeterminationtheory.org/SDT/documents/1995_PelletierFortierVallerandTuson_JSEP.pdf
https://selfdeterminationtheory.org/SDT/documents/1995_PelletierFortierVallerandTuson_JSEP.pdf

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

above and pressure from below as determinants of teachers' motivation and
teaching behaviors. Journal of Educational Psychology, 94, 186-196.
Retrieved From
https://www.researchgate.net/publication/232606054 Pressure_from_above
and_pressure_from_below_as_determinants_of teachers%27_motivation
and_teaching_behaviors

Piskurich, G. (2004). Getting the Most from Online Learning-a Learner’s
Guide: San Francisco, CA: Pfeiffer.

Paumier, D., & Chanal, G. (2023) The differentiated mediation effect of
academic autonomous and controlled motivation in the relation between
self-concept and achievement. Learning and Motivation, 83(1), 1-16.
Retrieved From

https://www.researchgate.net/profile/Julien-

Chanal/publication/372448198 The differentiated _mediation_effect of ac
ademic_autonomous_and_controlled_motivation_in_the_relation_between
self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-
differentiated-mediation-effect-of-academic-autonomous-and-controlled-
motivation-in-the-relation-between-self-concept-and-
achievement.pdf?origin=publication_detail& tp=eyJjb250ZXh0ljp7ImZpcn
NOUGFNZSI16InNpZ251cClsinBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sh2F
kliwicHJIdmIvdXNQYWdlljoicHVibGljY XRpb24ifX0& cf chl_tk=U09j
SvLrNz9YOF3uh.mVPwoIC [XoB.tSxzfotlLl.a8-1735552026-1.0.1.1-
OLR6eioFUTHKgV_WqSUiB5exLnB8Kv5iTJnA80dYnNI

Qin, L. O’Dea, T., Lee, W. Kwong, T., &Peter, P. (2023). Amotivation as a
Predictor of Academic Achievement: A Comparative Study of Science and
Art Students' GPA. International Journal on Recent and Innovation Trends
in Computing and Communication, 11(9), 5343-5346. Retrieved From
https://ijritcc.org/index.php/ijritcc/article/view/10481

Radovan, M., Meden, E., & Radovan, D. (2022). BlendVET - Blended

YoYo gl g GOl daall e (bl alal)
oY1q


https://www.researchgate.net/publication/232606054_Pressure_from_above_and_pressure_from_below_as_determinants_of_teachers%27_motivation_and_teaching_behaviors
https://www.researchgate.net/publication/232606054_Pressure_from_above_and_pressure_from_below_as_determinants_of_teachers%27_motivation_and_teaching_behaviors
https://www.researchgate.net/publication/232606054_Pressure_from_above_and_pressure_from_below_as_determinants_of_teachers%27_motivation_and_teaching_behaviors
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://www.researchgate.net/profile/Julien-Chanal/publication/372448198_The_differentiated_mediation_effect_of_academic_autonomous_and_controlled_motivation_in_the_relation_between_self-concept_and_achievement/links/64c9f5273c071b7e6a0850c3/The-differentiated-mediation-effect-of-academic-autonomous-and-controlled-motivation-in-the-relation-between-self-concept-and-achievement.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InNpZ251cCIsInBhZ2UiOiJwdWJsaWNhdGlvbkRvd25sb2FkIiwicHJldmlvdXNQYWdlIjoicHVibGljYXRpb24ifX0&__cf_chl_tk=U09jSvLrNz9YOF3uh.mVPwoIC_IXoB.tSxzfotLI.a8-1735552026-1.0.1.1-0LR6eioFUTHKqV_WqSUiB5exLnB8Kv5iTJnA80dYnNI
https://ijritcc.org/index.php/ijritcc/article/view/10481

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

learning in vocational education and training. Retrieved From
https://Kipsi.si/wp-content/uploads/2024/04/Elements-of-blended-learning-
final-1.pdf

Ravat, S., Barnard-Ashton, P., & Keller, M. (2021). Blended teaching
versus traditional teaching for undergraduate physiotherapy students at the
University of the Witwatersrand. South African Journal of Physiotherapy,
77(1). Retrieved From https://do i.0rg/10.4102/sajp.v77i1.1544.

Reeve, J. (2012). Chapter 7: A self-determination theory 7 perspective on
student engagement. In S. L. Christenson, A. Reschly, & C. Wylie (Eds.),
Handbook of research on student engagement (pp. 149-172). New York:
Springer. Retrieved From https://link.springer.com/chapter/10.1007/978-1-
4614-2018-7 7

Reiman J. (1979). Research subjects, political subjects and human subjects.
In C. Klockars & F. O'Connor (Eds). Deviance and decency: The ethics of
research with human subjects (pp. 33-57). Beverly Hills, California: SAGE
Publications, Inc.

Rienties, B., Tempelaar, D., Bossche, P., Gijselaers, W., & Segers, M.
(2009). The role of academic motivation in computer supported
collaborative learning. Computers in Human Behavior, 25(6), 1195-1206.
Retrieved From https://psycnet.apa.org/record/2009-14372-003

Ryan, R. (1982). Control and information in the intrapersonal sphere: An
extension of cognitive evaluation theory. Journal of Personality and Social
Psychology, 43(1), 450-461. Retrieved From
https://selfdeterminationtheory.org/SDT/documents/1982_Ryan_Controland
Info_JPSP.pdf

Ryan, R., & Weinstein, N. (2009). Undermining quality teaching and
learning: A self-determination theory perspective on high-stakes testing.
Theory and Research in Education, 7(2), 224-233. Retrieved From
https://journals.sagepub.com/doi/abs/10.1177/1477878509104327

YoYo gl g GOl daall e (bl alal)
oY.


https://kipsi.si/wp-content/uploads/2024/04/Elements-of-blended-learning-final-1.pdf
https://kipsi.si/wp-content/uploads/2024/04/Elements-of-blended-learning-final-1.pdf
https://link.springer.com/chapter/10.1007/978-1-4614-2018-7_7
https://link.springer.com/chapter/10.1007/978-1-4614-2018-7_7
https://psycnet.apa.org/record/2009-14372-003
https://selfdeterminationtheory.org/SDT/documents/1982_Ryan_ControlandInfo_JPSP.pdf
https://selfdeterminationtheory.org/SDT/documents/1982_Ryan_ControlandInfo_JPSP.pdf
https://journals.sagepub.com/doi/abs/10.1177/1477878509104327

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Ryan, R., & Stiller, J. (1991). The social contexts of internalization: Parent
and teacher influences on autonomy, motivation and learning. In P. R.
Pintrich & M. L. Maehr (Eds.), Advances in motivation and achievement
(Vol. 7, pp. 115-149). Greenwich, CT: JAI Press. Retrieved From
https://journals.aiac.org.au/index.php/IJALEL /article/view/859

Ryan, R., Rigby, S., & King, K. (1993). Two types of religious
internalization and their relations to religious orientations and mental health.
Journal of Personality and Social Psychology, 65, 586-596.

Ryan, R., & Grolnick, W. (1986). Origins and pawns in the classroom: Self-
report and projective assessments of individual differences in children's
perceptions. Journal of Personality and Social Psychology, 50(3), 550-558.
Retrieved From https://psycnet.apa.org/record/1986-20752-001

Ryan, R., & Connell, J. (1989). Perceived Locus of Causality and
Internalization: Examining Reasons for Acting in Two Domains. Journal of
Personality and Social Psychology, 57(1), 749. Retrieved From
https://doi.org/10.1037/0022-3514.57.5.749

Ryan, R., & Deci, E. (2000a). Intrinsic and extrinsic motivations: classic
definitions and new directions. Contemp. Educational Psychology. 25(1),
54-67. doi: 10.1006/ ceps.1999.1020 Retrieved From Intrinsic and extrinsic
motivations: classic definitions and new directions. Contemp. Educational
Psychology. Retrieved From
https://www.sciencedirect.com/science/article/pii/S0361476X99910202
Ryan, R., & Deci, E. (2000b). Self-determination theory and the facilitation
of intrinsic motivation, social development, and well-being. American
Psychologist, 55(1), 68-78. https://doi.org/10.1037/0003-066X.55.1.68.
https://psycnet.apa.org/record/2000-13324-007

Ryan, R., & Deci, E. (2002). An Overview of Self Determination Theory: An
Organismic-Dialectical Perspective. In E.L. Deci & Ryan (Eds), Handbook
of Self Determination Theory: An Historical Overview, emerging Trends

YoYo gl g GOl daall e (bl alal)
ov)


https://journals.aiac.org.au/index.php/IJALEL/article/view/859
https://psycnet.apa.org/record/1986-20752-001
https://doi.org/10.1037/0022-3514.57.5.749
https://www.sciencedirect.com/science/article/pii/S0361476X99910202
https://doi.org/10.1037/0003-066X.55.1.68
https://psycnet.apa.org/record/2000-13324-007

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

and the Future Directions. In Advances in Motivation and Achievement
(pp. 3-22): Rocjester, NY: The University of Rochester Press. Retrieved
from https://www.elaborer.org/cours/A16/lectures/Ryan2004.pdf

Ryan, R., & Deci, E. (2019). In A J.Elilot (ed.) Brick by Brick: The orgins,
development, and future of self determination theory, 6 (pp.111-156)
Cambridge, MA: Elsevier Inc.S

Ryan, R., & Deci, E. (2020). Intrinsic and extrinsic motivation from a self-
determination theory perspective: Definitions, theory, practices, and future
directions. Contemporary Educational Psychology, 61(1), 101860.
Retrieved From https://doi.org/10.1016/j.cedpsych.2020.101860

Ryan, R., & Deci, E. (2017) Self-determination Theory: Basic Psychological
Needs in Motivation Development and Wellness. New York, NY: Guilford.
Retrieved From https://doi.org/10.1521/978.14625/28806

Ryan, N., Solberg, V., & Brown, S. (1996). Family dysfunction, parental
attachment, and career search self-efficacy among community college
students. Journal of Counseling Psychology, 43(1), 84-89. (ERIC Document
Reproduction Service No. EJ530412) Retrieved From
https://psycnet.apa.org/record/1996-00407-009

Ryan, R., Deci, E., Grolnick, W., & La Guardia, J. (2006). The Significance
of Autonomy and Autonomy Support in Psychological Development and
Psychopathology. (Vol 1, pp. 795-849). New Jersey: John Wiley & Sons,
Inc.

Ryan, R., Duineveld, J., Di-Domenico, S., Ryan, W., Steward, B., &
Bradshaw, E. (2022). We know this much is (meta-analytically) true: A
meta-review of meta-analytic findings evaluating self-determination theory.
Psychological Bulletin, 148(1), 11-12. Retrieved From
https://psycnet.apa.org/record/2023-55252-003

Ryan, R., Williams, G., Patrick, H., & Deci, E. (2009). Self-determination
theory and physical activity: the dynamics of motivation in development and

YoYo gl g GOl daall e (bl alal)
ovYy


https://www.elaborer.org/cours/A16/lectures/Ryan2004.pdf
https://doi.org/10.1016/j.cedpsych.2020.101860
https://doi.org/10.1521/978.14625/28806
https://psycnet.apa.org/record/2023-55252-003

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

wellness. Hellenic Journal of Psychology, 6(1), 107-124. Retrieved From
https://www.researchgate.net/publication/264531505_Self-
Determination_Theory and_Physical Activity The Dynamics_of Motivati
on_in_Development_and_Wellness

Schunk, D., Pintrich, P., & Meece, J. (2008). Motivation in education:
Theory, research, and application (3rd ed.). Upper Saddle River, NJ:
Merrill/Prentice Hall.

Standage, M., & Emm, L. (2014). Relationships within physical activity
settings. In N. Weinstein (Ed.), Human motivation and interpersonal
relationships: Theory, research, and applications (pp. 239-262). Springer
Science + Business Media. Retrieved From https://doi.org/10.1007/978-94-
017-8542-6_11

Shurygin, V., Berestova, A., Litvinova, T., Kolpak, E., & Nureyeva, A.
(2021). Universal models and platforms in e-learning. International Journal
of  Emerging  Technologies in Learning, 16(9), 63-75.
https://doi.org/10.3991/ijet.v16i09.19697 Retrieved From https://online-
journals.org/index.php/i-jet/article/view/19697

Stevens, G., Bienz, T., Wali, N., Condie, J., & Schismenos, S. (2021).
Online university education is the new normal: but is face-to-face better?,
Interactive Technological Smart Education, 18(3), 278-297. doi 10.1108/
ITSE-08-2020-0181. Retrieved From
https://www.emerald.com/insight/content/doi/10.1108/itse-08-2020-
0181/full/html

Song, L., Singleton, E., Hill, J., & Koh, M. (2004). Improving online
learning: Student perceptions of useful and challenging characteristics.
Internet and Higher Education, 7(1), 59-70. Retrieved From Improving
online learning: Student perceptions of useful and challenging
characteristics. Internet and Higher Education, 7(1), 59-70. Retrieved From
https://www.researchgate.net/publication/222432793 Improving_Online_Le

YoYo gl g GOl daall e (bl alal)
ovy


https://www.researchgate.net/publication/264531505_Self-Determination_Theory_and_Physical_Activity_The_Dynamics_of_Motivation_in_Development_and_Wellness
https://www.researchgate.net/publication/264531505_Self-Determination_Theory_and_Physical_Activity_The_Dynamics_of_Motivation_in_Development_and_Wellness
https://www.researchgate.net/publication/264531505_Self-Determination_Theory_and_Physical_Activity_The_Dynamics_of_Motivation_in_Development_and_Wellness
https://psycnet.apa.org/doi/10.1007/978-94-017-8542-6_11
https://psycnet.apa.org/doi/10.1007/978-94-017-8542-6_11
https://online-journals.org/index.php/i-jet/article/view/19697
https://online-journals.org/index.php/i-jet/article/view/19697
https://www.emerald.com/insight/content/doi/10.1108/itse-08-2020-0181/full/html
https://www.emerald.com/insight/content/doi/10.1108/itse-08-2020-0181/full/html
https://www.researchgate.net/publication/222432793_Improving_Online_Learning_Student_Perceptions_of_Useful_and_Challenging_Characteristics

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

arning_Student_Perceptions_of Useful and_Challenging_Characteristics
Slavin, R. E., & Cheung, A. (2005). A Synthesis of Research on Language
of Reading Instruction for English Language Learners. Review of
Educational Research, 75(2), 247-284. Retrieved From
https://journals.sagepub.com/doi/abs/10.3102/00346543075002247
Tang, M., & Byrne, R. (2007). Regular versus online versus blended: A
qualitative description of the advantages of the electronic modes and a
quantitative evaluation. International Journal on E-Learning, 6(2), 257-266.
Retrieved From
https://www.researchgate.net/publication/255567091 Regular_Versus_Onli
ne_Versus_Blended A_Qualitative_Description_of the Advantages of the
Electronic_Modes_and_a_Quantitative_Evaluation
Tang, S., & Hall, V. (1995). The over justification effect: A meta-analysis.
Applied Cognitive  Psychology, 9(5), 365-404. Retrieved From
https://psycnet.apa.org/record/1996-19065-001
Teixeira, P., Carraca, E., Markland, D., Silva, M., & Ryan, R.
(2012).Exercise, physical activity, and self-determination theory: A
systematic review. International Journal of Behavioral Nutrition and
Physical Activity, 9(78), 1-30.
https://ijbnpa.biomedcentral.com/articles/10.1186/1479-5868-9-78
Turban, D., Brown, K., Tan, H., & Sheldon, K. (2007). Antecedents and
outcomes of perceived locus of causality: An application of self-
determination theory. Journal of Applied Social Psychology, 37(10), 2376—
2404. Retrieved From
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1559-1816.2007.00263.x
Ural, A., & Kilig, I. (2006). Scientific Research Process and Data Analysis
with SPSS (Vol. 113): Detay Publ, Ankara.
Uzun, B., & Aydemir, A. (2020). Introjected regulation, ncyclopedia of
Personality and Individual differences. Encyclopedia of Personality and

YoYo gl g GOl daall e (bl alal)
oyt


https://www.researchgate.net/publication/222432793_Improving_Online_Learning_Student_Perceptions_of_Useful_and_Challenging_Characteristics
https://journals.sagepub.com/doi/abs/10.3102/00346543075002247
https://www.researchgate.net/publication/255567091_Regular_Versus_Online_Versus_Blended_A_Qualitative_Description_of_the_Advantages_of_the_Electronic_Modes_and_a_Quantitative_Evaluation
https://www.researchgate.net/publication/255567091_Regular_Versus_Online_Versus_Blended_A_Qualitative_Description_of_the_Advantages_of_the_Electronic_Modes_and_a_Quantitative_Evaluation
https://www.researchgate.net/publication/255567091_Regular_Versus_Online_Versus_Blended_A_Qualitative_Description_of_the_Advantages_of_the_Electronic_Modes_and_a_Quantitative_Evaluation
https://psycnet.apa.org/record/1996-19065-001
https://ijbnpa.biomedcentral.com/articles/10.1186/1479-5868-9-78
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1559-1816.2007.00263.x

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Individual Differences, 1(2), 2419-2422. Retrieved From
https://link.springer.com/referenceworkentry/10.1007/978-3-319-24612-
3_690.
Vansteenkiste, M., Lens, W., & Deci, E. (2006). Intrinsic versus extrinsic
goal-contents in self-determination theory: Another look at the quality of
academic motivation. Educational Psychologist, 41(1), 19-31. Retrieved
From
https://selfdeterminationtheory.org/SDT/documents/2006_VansteenkistelLen
sDeci_InstrinsicvExtrinsicGoal EP.pdf
Vlachopoulos, S., Kaperoni, M., & Moustaka, F. (2011). The relationship of
self- determination theory variables to exercise identity. Psychology of Sport
and Exercise, 12(3), 265-272. Retrieved From
https://www.sciencedirect.com/science/article/abs/pii/S1469029210001470
Vansteenkiste, M., Mouratidis, A., & Lens, W. (2010a). Detaching reasons
from aims: Fair play and well-being in soccer as a function of pursuing
performance-approach goals for autonomous or controlling reasons. Journal
of Sport & Exercise Psychology, 32(2), 217-242. Retrieved from
https://www.researchgate.net/publication/44608469 Detaching_Reasons_Fr
om_Aims_Fair_Play and_Well-
Being_in_Soccer_as_a_Function_of Pursuing_Performance-
Approach_Goals_for_Autonomous_or_Controlling_Reasons
Vansteenkiste, M., Niemiec, C., & Soenens, B. (2010b). The development
of the five mini-theories of self-determination theory: An historical
overview, emerging trends, and future directions. In S. Karabenick & T. C.
Urdan (Eds.), Advances in Motivation and Achievement, 16(10), 105-166.
UK: Emerald Publishing. Retrieved from
https://www.researchgate.net/publication/235294924 The_development of
the_five_mini-theories_of self-
determination_theory An_historical_overview_emerging_trends_and_futur

YoYo gl g GOl daall e (bl alal)

oYo


https://link.springer.com/referenceworkentry/10.1007/978-3-319-24612-3_690
https://link.springer.com/referenceworkentry/10.1007/978-3-319-24612-3_690
https://selfdeterminationtheory.org/SDT/documents/2006_VansteenkisteLensDeci_InstrinsicvExtrinsicGoal_EP.pdf
https://selfdeterminationtheory.org/SDT/documents/2006_VansteenkisteLensDeci_InstrinsicvExtrinsicGoal_EP.pdf
https://www.sciencedirect.com/science/article/abs/pii/S1469029210001470
https://www.researchgate.net/publication/44608469_Detaching_Reasons_From_Aims_Fair_Play_and_Well-Being_in_Soccer_as_a_Function_of_Pursuing_Performance-Approach_Goals_for_Autonomous_or_Controlling_Reasons
https://www.researchgate.net/publication/44608469_Detaching_Reasons_From_Aims_Fair_Play_and_Well-Being_in_Soccer_as_a_Function_of_Pursuing_Performance-Approach_Goals_for_Autonomous_or_Controlling_Reasons
https://www.researchgate.net/publication/44608469_Detaching_Reasons_From_Aims_Fair_Play_and_Well-Being_in_Soccer_as_a_Function_of_Pursuing_Performance-Approach_Goals_for_Autonomous_or_Controlling_Reasons
https://www.researchgate.net/publication/44608469_Detaching_Reasons_From_Aims_Fair_Play_and_Well-Being_in_Soccer_as_a_Function_of_Pursuing_Performance-Approach_Goals_for_Autonomous_or_Controlling_Reasons
https://www.researchgate.net/publication/235294924_The_development_of_the_five_mini-theories_of_self-determination_theory_An_historical_overview_emerging_trends_and_future_directions
https://www.researchgate.net/publication/235294924_The_development_of_the_five_mini-theories_of_self-determination_theory_An_historical_overview_emerging_trends_and_future_directions
https://www.researchgate.net/publication/235294924_The_development_of_the_five_mini-theories_of_self-determination_theory_An_historical_overview_emerging_trends_and_future_directions

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

e_directions
Verstuyf, J., Patrick, H., Vansteenkiste, M., & Teixeria, P. (2012).
Motivational dynamics of eating regulation: A self-determination theory.
International Journal of Behavioral Nutrition and Physical Activities, 9(21),
1-16. Retrieved from
https://ijbnpa.biomedcentral.com/articles/10.1186/1479-5868-9-21
Verkroost, M., Meijerink, L., Lintsen, H., & Veen, W. (2008). Finding a
balance in dimensions of blended learning. International Journal of E-
Learning, 7(3), 499-522. (ERIC Document Reproduction Service No.
EJ801018). Retrieved From https://eric.ed.gov/?id=EJ801018
Volkening, U., Ostermann, H., Leonore, H., & Hans, F. (2010). The impact
of self determination on academic motivation of occupational therapists and
physiotherapists in continuing higher education in Germany. The Journal of
Continuing  Higher  Education, 58(2), 85-98. Retrieved From
https://www.researchgate.net/publication/233051037_The Impact of Self-
Determination_on_Academic_Motivation_of Occupational_Therapists_and
Physiotherapists_in_Continuing_Higher Education_in_Germany
Wall, J., & Ahmed, V. (2008). Lessons learned from a case study in
deploying blended learning continuing professional development.
Engineering, Construction and Architectural Management, 15(2), 185-202.
Retrieved From
https://www.researchgate.net/publication/245512600 Lessons_learned_fro
m_a_case_study in_deploying_blended_learning_continuing_professional
development
Wang, Y., & Wind, S. (2020). Psychometric evaluation of a new
internalization of learning motivation (ILM) scale. Current Psychology, 1-

18. Retrieved From <{https:/link.springer.com/article/10.1007/s12144-020-
00909-8) .
Wang, Y. (2021). Adding the culturally specific ingredients: The Chinese

YoYo gl g GOl daall e (bl alal)
oy


https://www.researchgate.net/publication/235294924_The_development_of_the_five_mini-theories_of_self-determination_theory_An_historical_overview_emerging_trends_and_future_directions
https://ijbnpa.biomedcentral.com/articles/10.1186/1479-5868-9-21
https://eric.ed.gov/?id=EJ801018
https://www.researchgate.net/publication/233051037_The_Impact_of_Self-Determination_on_Academic_Motivation_of_Occupational_Therapists_and_Physiotherapists_in_Continuing_Higher_Education_in_Germany
https://www.researchgate.net/publication/233051037_The_Impact_of_Self-Determination_on_Academic_Motivation_of_Occupational_Therapists_and_Physiotherapists_in_Continuing_Higher_Education_in_Germany
https://www.researchgate.net/publication/233051037_The_Impact_of_Self-Determination_on_Academic_Motivation_of_Occupational_Therapists_and_Physiotherapists_in_Continuing_Higher_Education_in_Germany
https://www.researchgate.net/publication/245512600_Lessons_learned_from_a_case_study_in_deploying_blended_learning_continuing_professional_development
https://www.researchgate.net/publication/245512600_Lessons_learned_from_a_case_study_in_deploying_blended_learning_continuing_professional_development
https://www.researchgate.net/publication/245512600_Lessons_learned_from_a_case_study_in_deploying_blended_learning_continuing_professional_development
https://link.springer.com/article/10.1007/s12144-020-00909-8〉
https://link.springer.com/article/10.1007/s12144-020-00909-8〉

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

and American models of learning persistence, including learning beliefs,
choice and the internalization of learning motivation. Social Psychology of
Education, 24(6), 1557-1583. Retrieved From
https://doi.org/10.1007/s11218-021-09672-5.

Wang, Y., Wang, H., Wang, S., Wind, S., & Gill, C. (2024). A systematic
review and meta-analysis of self-determination-theory-based interventions
in the education context. Learning and Motivation, Elsevier, 87(1), 1-28.
Retrieved From https://selfdeterminationtheory.org/wp-
content/uploads/2024/06/2024 WangWangEtAl MetaEdu.pdf

Wang, C., Reeve, J., Liu, W., Kee, Y., Ng., B, Chua, L., & Kong, L. (2025).
An autonomy-supportive intervention program for STEM teachers to
enhance engagement among students. Heliyon, Published by Elsevier Ltd,
11(e42150), 1-12. Retrieved From https://selfdeterminationtheory.org/wp-
content/uploads/2025/02/2025_WangReeveLiuEtAl STEM.pdf

Weinstein, N., Hodgins, H., & Ryan, R. (2010). Autonomy and control in
dyads: Effects on interaction quality and joint creative performance.
Personality and Social Psychology Bulletin, 36(12), 1603-1617. Retrieved
From https://psycnet.apa.org/record/2010-24543-002

Wong-On-Wing, B., Guo, L., & Lui, G. (2010). Intrinsic and extrinsic
motivation and participation in budgeting: antecedents and consequences.
Behavioral Research in Accounting, 22(2), 133-153. Retrieved From
https://scholar.google.com.eg/scholar?q=Intrinsic+and+extrinsic+motivation
+and+participation+in+budgeting:+antecedents+and+consequences.+Behav
ioral+Research+in+Accounting,+22(2),&hl=ar&as_sdt=0&as_vis=1&0i=sc
holart

Wilkesmann, U., & Schmid, C. (2014). Intrinsic and internalized modes of
teaching motivation. Evidence-Based HRM, 2 (1), 6-27. Retrieved From
https://www.emerald.com/insight/content/doi/10.1108/EBHRM-07-2013-
0022/full/html

YoYo gl g GOl daall e (bl alal)
oyy


https://doi.org/10.1007/s11218-021-09672-5
https://selfdeterminationtheory.org/wp-content/uploads/2024/06/2024_WangWangEtAl_MetaEdu.pdf
https://selfdeterminationtheory.org/wp-content/uploads/2024/06/2024_WangWangEtAl_MetaEdu.pdf
https://selfdeterminationtheory.org/wp-content/uploads/2025/02/2025_WangReeveLiuEtAl_STEM.pdf
https://selfdeterminationtheory.org/wp-content/uploads/2025/02/2025_WangReeveLiuEtAl_STEM.pdf
https://psycnet.apa.org/record/2010-24543-002
https://scholar.google.com.eg/scholar?q=Intrinsic+and+extrinsic+motivation+and+participation+in+budgeting:+antecedents+and+consequences.+Behavioral+Research+in+Accounting,+22(2),&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com.eg/scholar?q=Intrinsic+and+extrinsic+motivation+and+participation+in+budgeting:+antecedents+and+consequences.+Behavioral+Research+in+Accounting,+22(2),&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com.eg/scholar?q=Intrinsic+and+extrinsic+motivation+and+participation+in+budgeting:+antecedents+and+consequences.+Behavioral+Research+in+Accounting,+22(2),&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com.eg/scholar?q=Intrinsic+and+extrinsic+motivation+and+participation+in+budgeting:+antecedents+and+consequences.+Behavioral+Research+in+Accounting,+22(2),&hl=ar&as_sdt=0&as_vis=1&oi=scholart
https://www.emerald.com/insight/content/doi/10.1108/EBHRM-07-2013-0022/full/html
https://www.emerald.com/insight/content/doi/10.1108/EBHRM-07-2013-0022/full/html

The Use of Hybrid Learning Among Educational Instructors: A Focus on ....

Dr. Aisha Tarek Noour

Wininger, S. (2007). Self-determination theory and exercise behavior: An
examination of the psychometric properties of the exercise motivation scale.
Journal of Applied Sport Psychology, 19(4), 471-486. Retrieved From
https://selfdeterminationtheory.org/SDT/documents/2007_Wininger_exercis
e.pdf

Wu, Y., & Huang, S. (2013). Making on-line logistics training sustainable
through e-learning. Computer in Human Behavior, 29(2), 323-328.
Retrieved From
https://www.researchgate.net/publication/257253052_Making_on-
line_logistics_training_sustainable through_e-learning

Woods, R., Baker, J., & Hopper, D. (2004). Hybrid structures: Faculty use
and perception of web-based courseware as a supplement to face-to-face
instruction. The Internet and Higher Education, 7(4), 281-297. Retrieved
From
https://www.sciencedirect.com/science/article/abs/pii/S1096751604000557
Xie, K., DeBacker, T., & Ferguson, C. (2006). Extending the traditional
classroom through online discussion: The role of student motivation.
Journal of Educational Computing Research, 34(1), 67-89. doi:
10.2190/7BAK-EGAH-3MH1-K7C6. Retrieved From
https://www.researchgate.net/publication/250144939 Extending_the Tradit
ional_Classroom_Through_Online_Discussion_The Role_of Student_Moti
vation

Yelubay Y., Dzhussubaliyeva, D., Moldagali, B., Suleimenova, A., &
Akimbekova, S. (2022). Developing future teachers’ digital competence via
massive open online courses (MOQOCs). Journal of Social Studies Education
Research, 13(2), 170-195. Retrieved From
https://jsser.org/index.php/jsser/article/view/4197/568.

YoYo gl g GOl daall e (bl alal)
oYA


https://selfdeterminationtheory.org/SDT/documents/2007_Wininger_exercise.pdf
https://selfdeterminationtheory.org/SDT/documents/2007_Wininger_exercise.pdf
https://www.researchgate.net/publication/257253052_Making_on-line_logistics_training_sustainable_through_e-learning
https://www.researchgate.net/publication/257253052_Making_on-line_logistics_training_sustainable_through_e-learning
https://www.sciencedirect.com/science/article/abs/pii/S1096751604000557
https://www.researchgate.net/publication/250144939_Extending_the_Traditional_Classroom_Through_Online_Discussion_The_Role_of_Student_Motivation
https://www.researchgate.net/publication/250144939_Extending_the_Traditional_Classroom_Through_Online_Discussion_The_Role_of_Student_Motivation
https://www.researchgate.net/publication/250144939_Extending_the_Traditional_Classroom_Through_Online_Discussion_The_Role_of_Student_Motivation
https://jsser.org/index.php/jsser/article/view/4197/568

